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ABSTRACT 



This guide was developed as part of a 4 -year federally 
funded project designed to provide services to infants, toddlers, children, 
and youth with deaf-blindness in Kansas. The project included a pilot project 
on student portfolio development that documents longitudinally student 
accomplishments, needed adaptations, modifications, and accommodations, 
including transition to the next environment or postsecondary environments. 
The manual begins by describing a student portfolio as a collection of work 
that demonstrates the abilities, skills, and preferences of a student who is 
deaf-blind. Questions that students and team members should use in developing 
a portfolio system are presented, along with information on how to develop a 
student portfolio. The next three sections of the manual represent the major 
categories of a student's portfolio: student demographics, academic 
achievements, and life skills. Each section contains a list of suggested 
forms or products for describing the student within that particular area. 
Completed samples of many forms follow each list. Appendix A contains blank 
copies of all sample forms which can be copied and used for developing 
student portfolios. (CR) 
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A 

J. JL nd we who are teachers- 
can we do better by our eager, young 
seekers for the keys to wisdom 
than to help them sharpen 
the accuracy of their expectations 
without extinguishing the divine fire? 

Karl Menninger, Hope 
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Section 1 

Introduction: 

discovering the student as a person 



A Student Portfolio is 

collection of work that 
demonstrates the 
abilities, skills, and preferences 
of a student who is deaf-blind. 

It may contain actual samples of 
the student's work, videotapes 
demonstrating the student's 
abilities, and interviews with 
the student, his parents, and 
teachers. Essentially, it is an 
educational resume document- 
ing the growth of a student who 
receives special education sup- 
port. Although used primarily 
with students who have dual 
sensory losses, portfolios can 
also be used with students who 
have other disabilities. 

The primary purpose of a 
Student Portfolio is to share 
information about an individual 
who is moving from one setting 
to another; for example, from 
one grade to another, from high 
school to college, or from living 
with parents to living in a 
supported or independent 
environment. As such, a 
portfolio can be used as a tool 
within both the education and 
transition planning process. In 
addition, a Student Portfolio can 
serve as another piece of an 
individual's overall assessment 
profile. For example, a portfolio 
can be used to represent a 
student's present level of 




performance within a three-year 
profile. 

DEVELOPMENT ISSUES 

The development of a 
Student Portfolio requires 
thoughtful planning, organiza- 
tion, and documentation. Both 
the student and at least one 
member of the student's educa- 
tional team should participate 
in this process. To ensure the 
development of a useful 
portfolio, students and team 
members should begin by 
answering the following 
questions: 

1 . How will the portfolio be 
used? 

Portfolios are generally used 
in one of three ways. They can 
be used as a means to 1) sup- 
plement traditional assessment 
methods, 2) facilitate educa- 
tional planning, and 3) ease 
transition from one environment 



to another. The first question 
team members must answer is 
which of these outcomes they 
wish the portfolio to achieve. 
The answer to this question will 
vary from student to student. It 
will also determine the actual 
shape and content of the 
portfolio. 

2. How will information be 
selected for the portfolio? 

Typically, Student Portfolios 
contain three basic types of 
information: 1) information that 
describes who the student is as 
a person (individual 
demographics), 2) information 
that describes the student as a 
learner (academic achieve- 
ments), and 3) information that 
describes the skills a student 
has acquired for functioning 
within the community (life 
skills). Examples of forms and 
documents that can be used to 
describe the student in each of 
these areas are found in 
Sections 2, 3, and 4 of this 
manual (pages 5-69). Depend- 
ing upon the intended purpose 
of the portfolio, the student and 
participating team members 
jointly select three or four items 
from each area that they believe 
will best describe the student 
within each area. 
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Identifying the intended audience is important so pertinent 

information about the student can be included and the outcome achieved. 




3. Who will use the portfolio? 

The answer to this question 
depends upon the intended 
purpose of the portfolio. For 
example, if the intended 
purpose is to facilitate the 
student's transition to the next 
grade in school, the audience 
may be the student's upcoming 
teacher or educational staff. On 
the other hand, if the intended 
purpose is to show a potential 
employer what the student can 
do, the audience may be a local 
businessman or community 
service provider. Identifying the 
intended audience is important 
so pertinent information about 
the student can be included and 
the outcome achieved. 

4. How will students be 
involved in developing the 
portfolio? 

Students should be actively 
involved in developing their 
portfolios! They should help 
decide exactly which items will 
be included, how their achieve- 
ments will be documented (e.g., 
via videotapes, audio tapes, or 
written examples), and which 
items should be removed from 
the portfolio. If students are 
unable to speak for themselves, 
their family members should 
participate on their behalf. To 
facilitate parent involvement, a 



student's communication 
books, remnant books, home- 
work assignments, work 
samples, or experience stories 
need to be collected throughout 
the year and shared during 
quarterly progress reviews or 
traditional parent-teacher 
conferences. 

5. When should the portfolio 
be developed and how often 
should it be reviewed? 

Portfolios can be developed 
at any point in a student's 
educational career. They are, 
however, especially helpful 
when a student is transitioning 
from one setting to another 
(e.g., from junior high to high 
school; from high school to a 
job). Therefore, they should be 
reviewed and updated on a 
regular basis (at least once a 



semester) to ensure that they 
accurately reflect the student's 
current hopes, abilities, and 
achievements. A regularly 
scheduled review helps the 
student, her parents, teachers, 
and employers identify 
instructional needs, observe 
progress toward meeting 
instructional goals, and 
provides a visual picture of 
what strategies, modifications, 
and techniques worked best for 
her. Periodic reviews also help 
team members decide if the 
right pieces of information are 
included in the portfolio. 
Finally, periodic reviews allow 
the student's team members to 
evaluate whether the outcome 
identified in the beginning of 
the portfolio's design is being 
reached through the selected 
media. 
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The development of a Student Portfolio requires thoughtful planning, 



organization, and documentation. 



6. How will information be 
contained in the portfolio? 

Portfolio information can be 
contained in a number of ways, 
including a combination of 
notebooks, accordion file 
folders, artist portfolio cases, 
and miniature file containers 
with dividers. Team members 
should be aware of the space 
required by larger forms of 
media (e.g., videotapes) so the 
portfolio does not become too 
cumbersome. Each item in the 
portfolio must be securely 
labeled and dated. 

7. How is the information 
organized within the 
portfolio? 

Portfolios may include 
samples of the student's work 
for one to three years. These 
samples can be organized by 
content area (i.e., demographics, 
academic achievements, and life 
skills), IEP goals and objectives, 
or calendar months. Each piece 
of information should be 
securely labeled and dated. 
Information included in the 
portfolio should portray the 
student's strengths, gifts, 
challenges, and future visions 
through the selected 
illustrations, products, and 
projects. For all students, 
portfolios should contain 



descriptions of how the student 
best performs, such as his 
learning styles and adaptations 
needed for him to participate in 
an activity. 

THE REST OF THIS MANUAL 

The next three sections of 
this manual represent the major 



categories of a student's 
portfolio: Student 
Demographics, Academic 
Achievements, and Life Skills. 
Each section contains a list of 
suggested forms or products for 
describing the student within 
that particular area* Completed 
samples of many forms follow 



HOW TO DEVELOP A STUDENT PORTFOLIO 

1. Review and answer the developmental issues discussed in this 
chapter (pages 1-3). 

2. Select three or four forms/ items from each of the following areas: 
Student Demographics, Academic Achievements, and Life Skills (pages 
5-69). Selection of items should be based upon the intended purpose of 
the portfolio and student preferences. (Materials describing the 
student's life skills are optional until the student reaches the age of 14.) 

3. For each item selected, determine how the achievement or skill will 
be documented. For example, will the student's ability to communicate 
via tactile ASL be demonstrated in a videotape or described in a written 
document? 

4. Plan how to obtain each item or document each skill. 
Documentation that requires videotaping the student or interviewing 
parents and staff involve more planning than simply collecting papers 
from the student's teacher. The results, however, may be well worth 
while. 

5. Prior to including any document, consult your school or agency's 
policy regarding confidentiality. Make sure that no forms or items are 
included that will violate student or parent confidentiality. 

6. Give the completed portfolio to the intended user! Briefly the 
explain the document, how to use it, and when you will collect it. 

7. Finally, review (and update) the portfolio at least once a semester. 



* Please note that the forms contained in this manual are merely suggestions for how to 
document a student's abilities, skills, and preferences. Team members should feel free to 
adapt these forms, develop new forms, or obtain different ones from their colleagues. 
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Students should help decide exactly which items will be included 



in their portfolios, how their achievements will be documented, and which items 
should be removed from the portfolio. 



each list. Finally, Appendix A 
contains blank copies of all 
sample forms. Blank forms may 
be copied and used for 
developing Student Portfolios. 
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Section 2 

Student Demographics: 

a summary of hopes, dreams, aspirations 



S tudent demographics 

refers to information that 
describes the student as an 
individual. It includes critical 
information about the student's 
medical background, commun- 
ication skills, personal hopes, 
dreams, and aspirations. A 
variety of documents can be 
used to describe an individual 
in such terms. The box to the 
right contains a list of some of 
these documents. The student 
and participating team 
members should select three or 
four of these items based on 
which items they believe will 
provide the clearest description 
of the student. Details may be 
provided by the student, peers, 
parents, and teachers. Samples 
of many forms can be found 
immediately following the list. 

Team members must realize 
that critical demographic 
information may be obtained 
from reports in the student's 
confidential file. This means 
that team members must 
consult with their agency's 
policy on confidentiality before 
including any information in a 
student's portfolio. 



SELECT THREE OR FOUR OF THE FOLLOWING ITEMS 

9 Demographic information from teachers, employers, or support 
staff members (Sample A, Student Demographic Data) 

B A report about the student's learning style from his teacher 
(Sample B, Preferred Learning Styles and Multiple Intelligences) 

■ A Summary Map of information collected from a MAPS session 
(Sample C, McGill Action Planning System) 

9 A cover created by the student that illustrates how the student sees 
herself or how she believes others see her (Sample D, Who Am l?) 

9 A summary from the student's last year teacher (Sample E, 
Summary of Learning Experiences Form ) 

B A letter written by the student about himself for a future teacher, 
or a letter written about the student by his friend (Sample F, Letter 
to the Teacher for Next Year) 

9 A self portrait or photograph 

9 A student survey (Sample G, Student Preference, /Choice Suri'ey) 

B A parent survey (Sample H, My Child as A Learner) 

B A Background Map from the student's Personal Futures Planning 
Session (Sample 1, Background Map for jenni) 

9 A communication summary form completed by the speech 
pathologist (Sample], Communication Summary Form) 

9 A description of each adaptation currently used by the student 

B A description of each adaptation that was unsuccessful 

B A description of interpreters (if applicable) 

B Samples of handwriting, braille, a videotape of the student using 
manual sign communication system, augmentative system, home 
signs, tactile signs, touch cues, or object cues 

B A description or photograph of the student's anticipation calendar 
or day timer (e.g., the student's daily schedule) 

9 A listing of signed vocabulary or videotapes of the student signing 
with his peers 

9 A map of the student's receptive and expressive communication 
systems that list form, function, content, context, and response 
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Sample A 



Student Demographic Data 



A. Identifying Information 

Complete this section by reviewing the student's records or interviewing the student's parent(s). 



Date last revised: 
Name: 

Address: 

Home phone: 
Date of birth: 
School: 



iijiias 

V/ittprid L. 
14-1 Lav\e Si., 

655-17-11- 

~7 [3 I SO 



Names of parent(s)/ guardian(s): 

Samuel L. 



Address: 



MQur-lhfl SrL. 

1 4 1 UlM St, , 



s.s.# nno-QO'OOO 

Aurora.' les lHU\ 

Sex: 0 M 

Years left in school: tb 



Aurora, Us 24111 



Home phone: 



55S- IXlT- 



Please specify reports that are available in the school record: 





Date of most 




Subject 


recent report 


Subject 


Physical therapy 


<om 




Speech therapy 


Occupational therapy 








Orthopedics 


Vision 


?>\ 


W 


*15 


Hearing 


Orientation & mobility 




■U 


M. 


Assistive technology 


Dental 








Nutrition 


Neurology 


b 






Nursing 


Psychology 


<\ 


1 


14 


Social work 


Transition plan 


A 


U- 


44 





Date of most 
recent report 

5/(9 lA 6 



2, 




(Please complete page 2 of this form, Medical Information.) 
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Student Demographic Data 

(continued) 



B. Medical Information 

Complete this section by reviewing the student's health records and interviewing the student's 
parent(s) or the school nurse. 



Date last reviewed: 



: l4l|il5 



Primary physician: 



Phone #: 555-H 1 H 



Examination log: 



Subject 

Physical 

Vision 

Neurology 



Date of most 
recent exam 



10 k5 



% taias 



klkh $ 



Subject 

Dental 

Hearing 

Orthopedic 



Date of most 
recent exam 



Health and physical conditions log: 



Condition 


Applies 
to student 


Educational 

implications 


Vision impairment 


0 


N 


© 


N 


Glasses 


© 


N 


© 


N 


Hearing impairment 


© 


N 


© 


N 


Hearing aide(s) 


Y 




Y 


(g) 


Seizure disorder 


0 


N 


Y 


© 


Taking medications 


© 


N 


Y 




Allergies 


Y 


® 


Y 


N 


Diet restrictions 


© 


N 


Y 


N 


Appetite concerns 


Y 




Y 


N 


Previous surgeries 


Y 




Y 


N 


Pending surgeries 


Y 


© 


Y 


N 


Frequent illness 


Y 


(§) 


Y 


N 


Dental concerns 


Y 


© 


Y 


N 




Y 


N 


Y 


N 




Y 


N 


Y 


N 



If yes, describe special 
instructions /procedures 

Most M-t- in tron-t^ XjMtt 0l Of t . 
Ury pr’mV. -K'ft-t ed 



fllAssis ujK^t\ ru-Kide. 

C-ormirryi/^tes 

usir\j ML si 



>\y\* 



UAhf ^tvMvumi^A-t-es 

u;Hh lAfctik frsL <J 



l^AS 



SfAzirfcS Cor\irplUd uri-fy 

rt\£d)C,A-Hm . 

*lo am lie pr adugis. 
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Sample A (continued) 

Student Demographic Data 



C. Mobility 

Complete this section by reviewing the student's records and interviewing the student's parents, 
peers, teachers, orientation and mobility specialist, physical therapist, or occupational therapist. 



Date last revised: 



iohhs 



Method of 
ambulation 

walks 



Independent? 
Y © 



If not independent, explain the type of 
assistance/adaptations currently used 



S LL W-l0U3. 



walks with crutches Y N 



walks with walker Y N 



walks with cane 



0 



N 



Pses a lany rigid CAM, mHrh 



a Ajx sfiici £yf\p. 



uses manual wheelchair Y N 



uses electric wheelchair Y N 



Tdl Wer whin £omir\j fo Ah 

cktMhL L <>iy\ irvto Weir hAivO . 



Y N 



uses sighted guide (y) 



N 



Other 



Y N 



Adapted from: Williams, W., Fox, T., Monley, M., McDermott, A., & Fox, W. (1989). Student record: 
Manual 1 of the individual program design series., Burlington: University of Vermont. 



Sample B 



Preferred Learning Styles/ Multiple Intelligences 



The following describe seven different styles of intelligences or orientations to learning that may be 
helpful in describing a student's particular learning style. Team members knowledgeable about the 
student, as well as the parents, can identify the student's preferred style by considering each of the 
following characteristics. Check each style that seems to be strong for this student. Describe how the 
student demonstrates these strengths in the spaces provided. 



Student's name: 



EmWy R 



Date 






Name(s) of person completing form: 5^1)^ A \ A. A 



Learning Styles and Intelligences Possible Characteristics 

1. Verbal and Linguistic Thinks in words; learns by listening, reading and 

verbalizing; benefits from discussion; enjoys writing; 
enjoys brailling; likes word games; likes books, records, 
tapes; remembers verse, lyrics, trivia; enjoys libraries. 

Demonstrates this by: 



2. Logical and Mathematical Thinks conceptually; reasons things out; looks for 

abstract patterns; enjoys computing; does arithmetic 
problems in head; likes brain teasers, logical puzzles, 
and strategy games; uses abacus; likes to use 
computers; likes large display calculators with voice 
output; likes to experiment; enjoys science kits; likes to 
classify and categorize. 

Demonstrates this by: 



\/ 3. Visual and Spatial Thinks in images and pictures; likes raised mazes and 

jigsaw puzzles; likes thermaforms; likes to draw and 
design things; likes to build models; likes slides, films, 
videos, raised diagrams, tactile maps and charts; enjoys 
art museums, architecture, and planetariums. 



Demonstrates this by: 



\W\| 


"irvh) rve" io visual details ir\ : 


Die-hires: fxeetjti/mal a+ 


So? 


k-ijaa DUNN'S. Laves to dra_tu. oaiK-t. arvi e.olor. 


J T ’ 




(Continued on the back) 
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Preferred Learning Styles/ Multiple Intelligences 

(continued) 



Learning Styles and Intelligences Possible Characteristics 

— 4. Musical and Rhythmic Thinks in tones; learns through rhythm, vibrations, and 

melodies; plays a musical instrument; sounds are 
enhanced by auditory trainer or hearing aids; 
remembers melodies; may need music to study; notices 
nonverbal sounds; learns things more easily if sung, 
tapped out, or whistled. 

Demonstrates this by: 



v/ 



5. Bodily and Kinesthetic 



Processes knowledge through bodily sensations and 
tactile tracking; communicates through gestures or sign 
language systems; fidgets while sitting in a chair; learns 
by manipulating; likes role playing, creative movement, 
and physical activity. 



Demonstrates this by: 

Uajms bes-t b 



bv u^inA rv\Af\ipul^'n/ds in rv\^TK . 'ham/k-Qr^ 

AClivi-Hls. Mil rhnftsi play <ML fti r\y /rhw 

UifdstliM r fpo^h h&oVmg Arv/i x'/ishhulflr 'art-ii/l-H/s. 



— 6. Interpersonal Understands and cares about people; has many friends; 

likes to socialize; learns by relating and cooperating; 
plays group games; good at teaching other children; is a 
club or committee member and a socializer. 

Demonstrates this by: 



Intrapersonal 



Displays independence; likes to be alone; self- 
motivating; likes self-paced, individualized projects; 
needs own space; likes solitude; enjoys books about 
heroes; enjoys long and quiet walks. 



Demonstrates this by: 

Bfcfi or small 



JJL 



1 1 \ j \ 3. — m n c- jjiim cm lu pi M. UJfllvh pdifti £i pAfd 

mM aroo ps. P1 a\ k hy hm>lf or Kir sister a-t- K 



Adapted from: Christopher-Gorden Publishers. (1994). Preferred learning styles/multiple 
intelligences. Practical aspects of authentic assessment. Norwood, MA: Author. 
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Sample C 

McGill Action Planning System 



Description: 

The McGill Action Planning System (MAPs) was developed in 1989 by Marcia Forrest and Evelyn 
Lusthaus as a planning tool for designing educational programs that focus on family and student 
preferences. The planning activity involves the student, family members, nondisabled peers, staff, and 
could involve others who are interested in the student such as clergy, neighbors, club leaders, and 
extended family members. 




The MAPs process requires a skilled facilitator to guide the 
group in answering the following questions: 

■ Who is the student? 

■ What is the dream for this student? 

■ What is the nightmare? 

■ What are the student's strengths and preferences? 

■ What are the student's needs? 

■ What educational plans should be made for the year to 
achieve the dream and avoid the nightmare? 




(Continued on back side) 
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Sample C 

Summary of Maps for 

JotX&S 

Date created: U_ 7 -*\ ^ 



Names of people who participated in the creation of the maps and their relationship to the student: 



CAv^fv/l JofM-S . moru To 



Tar\| dad 

lassie Jones, 

EllfS, yAyt/lvwA 



Tom Stni-fa, t\iigKbor 
Bn’lc CTd r A ai\ , JhiM 

fte. m^Hh 



(V\f. Ftaak^ Art- 
WV. I AM, n soured 
T. ElUoi prtMip/il 
y~i & . TRl/Of ; pftfA, 



erJc 
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Sample D 

Who Am I? 

/^E\ Hi. my name is SlfY\ \~bh and 

this is my portfolio for A-S>T grade. 

THIS IS WHAT I WOULD LIKE FOR YOU TO KNOW ABOUT ME: 

My favorite things to do at school are: 

PI (k\/ with -friends. u)ort on Cornpotdr'. 
pvr-f projects uu'itK bright Colors. 

My favorite things to do at home are: 

P[ ay LoH-h m\| dog. Ho M my bAby b ro+W-^r. 

Listen do boohs cn -tupc . 

I am best at doing these things: 

Cftrwpo+or opjM , s <m color monitor u>‘»+K Urge print. 

Hunting with temped paint. 

I still need help with: . 

Learning r\M signs so I Can -hut to my fronds. Using my 
uktel chair +o get to recess. Taping m\j name on a. 

Lcmpo+Cr. 

The best way for me to talk with others is to: 

U$ir\g sign language or larg<? piotufcs. 

The best way for me to get around from place to place is: 

To osc m\| uuAlVLdr -for short trips cn.nd uVU Chair bf longtrips. 
T-llbe my uuWl chair when Xa m m opdn areas, Hbe feeiss. 

My favorite piece included in my portfolio is: 

IV pictur'd x painted of my dog, -Shasta. . TV paper that 
X t\jpdd oulth rvw j name. and my brer's name. 

BEST COPY AVAILABLE 
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Sample E 



Summary of Learning Experiences Form 



CD 

Z 


Has mastered 5r\ea> 


wards on his commemi- 


o 


caVion system. Can 


< 

Ui 


identify boVh Vws 


cc 


and. la$V name. 



pates m InnaoAsa 
arts. ey crops \ has 
Vo aetivaVd a tape 
Vo pta\| a story. ft\$o made 
puppeVs -for spiring play. 



> 

> £ 
30 (D 

H C 
(/) > 
O 
m 





V-ids pal'd ei potod in a 


H 

CC 


unde variety of odd pr&ycto 
\rv cooperative activities 


< 


+hi syear. Especially enjoys 




cAay and paid activities. 



\ 

Pirn Srv\iVh 

NAME 

2 .nd 

GRADE 



Envoys all aspects of aosic 
ana parVtei pares dMhusiay § 

tiCAlly. Ut-es insVruwends c 

That- mate loud noises «, g 

vibrate a let suchas a 
drum • 




is alwd uuorice/ and 
enioys .school. bleeds an 
occasional reminder Vo 
s-Voy on Vasic. and Complete 
aeVlviVifis. 



SCHOOL YEAR 

A. Sflnche-z- 

TEACHER 

LtncMn Elem. 

SCHOOL 



Aas made great impr ove- 


C/> 

o 


reat- in science. is no 


loneyr -fearful of anwv'als 


m 


and insects, fad'ally 


z 

o 

m 


purVi cv pates in group 
'science activities. 



z 


Responds best Vo high 
aantrast mavenais . K- 


o 

CO 


largc font has been used 


> 


on computer when be 




plAys nAfhdffCog. 0 )ArndS. 




This bos been aV&ugh year 


T 


-for CJim . IV ccntiruMil dose 


m 


<H antibiotics has helped 


> 

3D 


h's ear infOctiaiS. He has 


Z 


not uwn bis hearing aids 
very Moeth . 


Q 



Attended E E. once a oak 


73 


and saw Cipher PT, oT 


m 


or O^i fn specialist ujcCUy . 


i 

o 


These “WtApies nou) 


w 

H 


\0Vd0jtAtcd in KiS SChcdolC. 


O 

30 



CC 


Joined CobSoooVden 


< ^ 


and participates uAVh 


H- 2 


hflp -from friends. Ho 


X CC 

Ui cc 


metre r iso l onQtr aMcnIs 


3 

O 


UjiVK hied. 



Adapted from: Herbert, E. A. (1992). Portfolios invite reflection from students and staff. 
Educational Leadership, 49 (8), 57-61. 



dcqt r.nPY AVAILABLE 
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Sample F 

Letter to the Teacher Next Year 



This letter includes information that the student wants her teacher for next year to know about her. It 
should include topics, such as: 

■ favorite subjects, projects, and activities; 

■ information about herself as a learner, including her talents and struggles; and 

■ information about herself as a person, including her interests outside of school. 

It maybe written by the student, a friend who knows the student well, or the student's parents. 



1 




Example of a letter written for a student bv her friend 

Hi, 1 am writing this letter to introduce you to my friend, 
Sue. She will be in the Sth grade next year. Sue has 
trouble writing or typing, so 1 am helping her. 

Sue’s favorite things about school are meeting boys, going 
to science class, and watching basketball games. She’s 
really good at art, too. In 7th grade, I’m pretty sure that 
her favorite class was art. She always smiles when 1 push 
her wheelchair in the room. She likes to feel the clay and 
to paint. The 7th grade art teacher always lets Sue pass 
out supplies. Sue likes classes that have lots of activities 
she can feel and do, but not too much sitting and 
listening. That’s hard for her to do. 

Sue does not like it when kids make fun of how she walks. 
She still is learning a lot of things that other 7th graders 
already know, like howto use a computer, howto open her 
locker, and how to put money in the pop machine. She 
doesn’t see or hear very well, so she needs extra help with 
almost everything. 

When Sue and 1 go over to her house, we mostly listen to 
cd’s or play one of her video games. She lives out in the 
country which is really cool cause she has lots of animals, 
too. Sometimes her dad lets her ride on a tractor and 
then you should see her smile! 

If Sue could talk. better, 1 think she would tell you that she 
is excited about being in the Sth grade. 



BEST COPY AVAILABLE 
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Page 



Sample G 



Student Preference/Choice Survey 



Student's name 

(V\f. Ulim 

Teacher's name 



Spcute 4ih 

Grade 

jVpni hu 

Date 



Team members (if applicable) 



1. How does the student indicate likes and dislikes? 
(You may check more than one behavior if it applies.) 



Likes Dislikes 



a. 


Laughs 


_5L_ 




b. 


Cries 






c. 


Facial expression 


* 


-X- 


d. 


Screams 




XL 


e. 


Tantrums 






f. 


Looks at people 







Other: 



Looks at objects 
Moves body 
Points 1 / reaches 


Likes 


Dislikes 


Initiates action 


LL- 




Vocalizes 




A 


Gestures 






Signs 





2. How does the student generally indicate preference/choices when given the choice between two or 
more activities or foods? 

-for oru she to Ante. 



3. What types of choices is the student comfortable making? 

activities a-kr school activities school 
eoVi ^ \or\CK booths in \ibrar\j 



mode of travel 
aorviputcr QaiMS 



4. What types of choices is the student uncomfortable making? 



5. 



What are the activities the student best likes to participate in during school? 
(These can be either academic or recreational activities.) 

£eadm^ Science 

PAatK 

r (Continued on the next page) 



music. 

(7\rl SC 0Vt5 
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Sample G (page 2) 

Student Preference/Choice Survey 

6. What are the least favorite activities the student does not like to participate in during school? (These 
can be either academic or recreational activities.) 

?.£. Social s-tudies Spelling 

Roltor field hips 

7. Does the student have preferences (regardless of need) for: 

speech therapy orientation and mobility 

occupational therapy transportation 

diet positioning 

medical services physical therapy 

audiology counseling services 

audiology )( other: 1 6U) VltSl&A 

(specify) 

8. What time of day does the student prefer to be active? 

fVWMrxg 

9. What time of day does the student prefer to relax? 

10. Who does the student prefer to participate with in academic activities (staff, other students, friends)? 

rwr. VUlrv\, Ker inHr'p <IM.C * (Yvs. Mb iglftf, h u Vision • 

V\e* hum b 

11. General student preference(s) regarding TEMPERATURE: 

hot 

cold 

Y warm 



12 . 



General student preference(s) regarding TASTE: 
% sweet 
sour 

— %- spicy 

bland 



13. General student preference(s) regarding LIGHTS (please specify): 

bright 

dark 

Vv dull ) 

_ X - natural light £ f-£AfU n A) 

artificial light ^ 



(continued on the next page) 



Sample G (page 3) 



Student Preference/Choice Survey 



14. General student preference(s) regarding POSITIONING: 

sidelying prone 

supine X standing 

X sitting supported kneeling 

Favorite positions to participate in activities (please list): 

Sits At dfsk- w 6* hobf ir\ A ^Ccrup. 

Favorite positions for sleeping (please list): 

SFomctdh 

Adaptive devices to obtain favorite position (please list): 

M ft 



15. General student preference(s) regarding MOBILITY: 

crawling X walking 

walker crutches 

wheelchair travel chair 

cane dog guide 



JjL 

X sighted guide 



16. General student preference(s) regarding SOUND: 

loud 

soft 

X steady state noise (e.g., fans or vacuum cleaner) 



17. General student preference(s) regarding TEXTURES of MATERIALS: 

rough X smooth 

X hard soft 

squishy 



18. General student preference(s) regarding TEXTURES of FOOD: 

pureed X semi-soft 

crunchy solid 

chewy X smooth 

Please list favorite foods: 

R*a 0 IAy food . fix-z-A., CK«S€ burners , rv\Al+s , yaflirrt, 



19. General student preference(s) regarding DRINKS: 



X 



thick in consistency 
carbonated 



thin in consistency 
noncarbonated 



Please list favorite drinks: 



tbV-L. 



(continued on the next page) 



O 
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Sample G (page 4) 

Student Preference/ Choice Survey 



20. General student preference(s) regarding the ENVIRONMENT: 



% outdoors 
wet 

X- air y 






X 



indoors 

dry 

sunny 



21 . 



22. 



General student preference regarding MEDIA: 

colorful 

t white 

raised and high contrast 



black 

neutral 



Favorite colors (please list): 

BlfctV- or\ toKv+C— 

b\(ktY- Nj^UotO 

General student preference(s) regarding EXPRESSIVE COMMUNICATION: 

verbalizes *)( vocalizes 

Vw signs (specify type) U jL gestures 

computer communication board 

jL anticipation calendar other (please specify) 



23. General student preference(s) regarding RECEPTIVE COMMUNICATION: 

verbalizes vocalizes 

gestures computer 

communication board Vs signs (please specify type) L. 

anticipation calendar % other (please specify) \ p \ tftTf d5 



24. General student preference(s) regarding MUSIC: 



hard rock 

rhythm & blues 

jazz 

— — pop 

ft rap (mostly vibrations) 



classical 
rock & roll 
folk rock 
country 
folk music 



Please list favorite songs: 

Swtd- thild of b\| ftwj Rds-l j Sr\66p j 

Please list favorite instruments: 

Drums 



(continued on the next page) 
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Sample G (page 5) 

Student Preference/Choice Survey 



25. General student preference(s) regarding TV SHOWS: 

cartoons family 

police and detective medical 

news ^ comedies 

talk "ft game 

soap operas jC computer game 

Please list favorite TV shows: de.6pa.rd\j ) UOKe^l 6-f FortUrvc 

Please list favorite computer games: +K/ UUl+V\ 6Cfei,r \ 

c^Mt shield , and brAilkd tty board. 

26. General student preference(s) regarding INVOLVEMENT (please specify): 

X activities of fast pace rw 6 1 rvl 

activities of moderate pace 

y. activities of slow pace 

/ 

27. General student preference regarding ENGAGEMENT: 

highly repetitive activities 

moderately repetitive activities 
ft nonrepetitive activities 

28. General student preference(s) regarding ENVIRONMENTAL ACTIVITIES (please specify): 

ft lots of action lY\0rr\i (\ 0 ) 

moderate degree of action 

ft limited action fX&~£rni)0-Y\ 



29. General student preference(s) regarding COMPETITION: 

highly competitive situations 

moderately competitive situations 

"ft noncompetitive situations 



30. General student preference(s) regarding STRUCTURE: 
Yv highly structured situations 

moderately structured situations 

loosely structured situations 



31. General student preference(s) regarding FAMILIARITY: 

unfamiliar or new surroundings 

familiar surroundings 



32. General student preference(s) regarding VISUAL STIMULATION (please specify): 

highly visually stimulating environments 

moderately visually stimulating environments 

ft low visually stimulating environments \0\JJ AHrtOd 

(continued on the next page) 
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Sample G (page 6) 

Student Preference/Choice Survey 



33. General student preference(s) regarding AUDITORY STIMULATION (please specify): 

noisy environments k,l\ VibfAtlDflS 

moderately noisy environments 

quiet environments 

34. General student preference(s) regarding PARTICIPATION: 

^ alone 

with one other person 

with small group 

with large group 

35. General student preference(s) regarding ACTIVITY LEVEL (please specify): 

very active 

moderately active 

-X- relaxed (X^rtX Y^b(Pf\ 

36. General student preference(s) regarding DEPENDENCY: 

independent 

X supervised 
dependent 

37. General student preference(s) regarding PEERS/ AGE GROUP: 

with age peers 

% with persons older 
with persons younger 

38. General student preference(s) regarding PEERS/ SEX: 

members of same sex 

Yw members of both sexes 
members of the opposite sex 

39. General student preference(s) regarding ATTENTION: 

center of attention 

one of the crowd 

% seen but not heard 
isolated 



Adapted from: Kansas State Board of Education. (1992). Teaching in natural environments. Topeka: 
Author. 
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Sample H 



My Child as a Learner 



fth A\IM. R. iMllH 

Student's name Date 

SKidix R, and lYccVvid &. 

Parent(s) 



Since you are your child's first and best teacher, 
we would like your perception of your child as a learner. 
Thank you for your help. 



How does your child seem to feel about going to school? 

So hi. VYAlhj s^.rvxs to it\jo y -Hu's 



What are your goals for your child this year? 

To fri£r\ils, 



To jywprovd w.adiflA skills. 



To ptx\| frtf-£r\iitm , 



What are your child's interests (e.g., art, sports, lessons, and hobbies)? 

\k is Qy\ ft -team, 

Wl \iMj> To p>\/xy fidi Kis blk-£. 



What type of activities do you do together as a family? 



Uh c.txmpjy\^ &uik a lo-f ir\ IV survmir, lilt ga la cKu vgh 

Quart ir\ ihi cMlL Uftst chfldirtfn do, tool U)& 



mkh some fear* pi^y 



Adapted from: Christopher-Gordon Publishers. (1994). My child as a learner. Practical aspects of 
authentic assessment. Norwood, MA: Author. 
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Sample I 



Background Map for Jenni 



1966 

Jenni was born Nov. 13 
— rubella 

-heart problems 
— isolated 7 days 
—carried virus 9 mo. 

— cataracts 




1969-1971 

Monthly trips to hospital 
—heart 

-found hearing loss 
—wore contacts 





1973-1977 



—Parents separated & 

later divorced 

—Mom started working & 

going to school 

-Lots of progress at MSB 



1967-1969 



Beckman: 

Jenni’s first work. 
She liked it! 




1966 

Started looking for 
alternative placement. 
Behavior plan: 

— Jenni suspended from 
school 

-Principal clash 




1960-1969 



Rocky school situation: 
layoffs including class size 



1969 

Nov: Jenni to HKNC 
— increased independence 
communication skills 
—better writing; sent lots 
of letters 



& 





1991 



Returned home March 1 & 
started at New Horizons 
—Changes in interpreters 
— Classroom teacher 
impatient 

— Enjoys going to work 




NOW 



-Enjoys swimming 
—Makes lunch 
--Never late for bus 
-Very responsible 
—Wants to go to MSD & be 
with Pam 



BEST COPY AVAILABLE 




Reprinted with permission. M. L. Guisinger (personal communication. May 16, 1996). 
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Sample J 

Communication Summary Form 



Directions: 

Complete this form by reviewing the student's records and interviewing the student's parents, peers, 
teachers, and speech-language pathologist. 



Name of student: 
Date last revised: 



•Joseph 



h|' h s 



(YwtKWXS 



Unaided Responds to Uses 

Systems receptively expressively 

Nonsymbolic behaviors* 



Vocalizations 


Y 


N 


0 


N 


Affect 


Y 


N 


Y 


N 


Body movement 


Y 


N 


Y 


N 


Gestural 


© 


N 


© 


N 


Physiological 


Y 


N 


Y 


N 


Visual 


© 


N 


Y 


N 


Symbolic behaviors* 
Gestures 


© 


N 


© 


N 


Sign language 


Y 


N 


Y 


N 


Speech 


© 


N 


Y 


N 


Pictures 


© 


N 


© 


N 


Printed word 


Y 


N 


Y 


N 


Braille 


Y 


N 


Y 


N 



If yes, describe special 
instructions /procedures 



* Attach vocabulary lists or sample overlays from communication devices. 




(Continued on back side) 
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Sample J (continued) 

Communication Summary Form 



Aided 


Responds to 


Uses 




If yes, describe special 


Systems 


receptively 


expressively 


i nstructionsfprocedu res 


Nonelectronic devices* 












Single-sheet 


© 


N 


© 


N 




Multiple-sheets 


Y 


N 


Y 


N 




Electronic devices* 












Tape recorder 


Y 


N 


Y 


N 




Personal computer 


Y 


N 


Y 


N 




Dedicated aids 


Y 


N 


Y 


N 




(e.g., Touch Talker, Wolf, or SpeechPac) 










Y 


N 


Y 


N 






Y 


N 


Y 


N 




Vocabulary displays* 












Objects 


Y 


N 


Y 


N 




Photographs 


© 


N 


© 


N 




Line drawings 


Y 


N 


Y 


N 




Symbols 


Y 


N 


Y 


N 




Printed words 


Y 


N 


Y , 


N 




Brailled 


Y 


N 


Y 


N 




Methods of using the devices 










Direct selection 


Y 


N 


© 


N 




Scanning 


Y 


N 


Y 


N 





* Attach vocabulary lists or sample overlays from communication devices. 



Adapted from: Miller, J. (1993). Augmentative and alternative communication. In M. Snell (Ed.), 
Instruction of students with severe disabilities. New York: MacMillan Publishing Co. 
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Section 3 

Academic Achievements: 

a profile of scholastic achievements 



T he term "academic 

achievements" refers to 
information that 
describes the student's accom- 
plishments within the school 
system and style of learning. 
Generally, information about 
academic achievements is based 
on the classes the student has 
taken or in which he is currently 
enrolled (e.g., English, math, 
science, shop, or art). Within 
each area, work may be selected 
according to categories (e.g., 
"best work," "favorite project," 
or "most difficult assignment"). 
Furthermore, items may be 
examples of either individual 
work or group work. They may 
take the form of written 
descriptions, audio tapes, 
videotapes, and photographs. 
Information about the student's 
style of learning is based upon 
what modifications are needed 
for the student to be successful 
in each setting. 

A variety of documents can 
be used to describe an 
individual's academic achieve- 
ments. The box to the right 
contains a list of some of these 
documents. The student and 
participating team members 
should select three or four items 
based on which items they 
believe will provide the clearest 
description of the student. 



SELECT THREE OR FOUR OF THE FOLLOWING ITEMS* 

H A summary of student outcomes targeted for instruction (Sample 
K, Educational Summary ) 

■ A copy of the student's daily and weekly schedule 

■ Journal entries selected by the student, peer, parent, or teacher 

B A video or audio tape of the student presenting a book report or 
book summary project 

■ A reading log of self-selected books or books on tape completed 
during the year (Sample L, Reading Log) 

■ Interview notes or anecdotal records from the teacher about the 
student's participation (Sample M, Anecdotal Records) 

■ A photo, videotape, or written description of group participation in 
a language arts project 

■ Written, dictated, or computer-produced samples of a student 
composition (i.e., a story, letter, poem, or joke) 

■ Updated progress notes on reading or writing checklists (Sample 
N, Writing Checklist; Sample 0, Reading Checklist) 

■ Teacher-made tests on any subject 

■ Criterion-referenced tests on any subject 

■ Standardized tests on any subject 

■ Updated progress reports on science, social studies, math 
continuums, and IEP goals 

■ A report from the math teacher and special education teacher on 
successful teaching strategies for this student 

■ Photos, videotapes, or written descriptions of the student's use of 
technology, such as microscopes, computers, and calculators 

■ Examples of student's math skills in real life applications, such as 
coin use or calculating grocery bill 

■ A description of a science experiment or investigation, and the 
student's level of participation 

■ Examples of the student's favorite math or science activities 

* This list is not meant to be comprehensive; it is a mere sampling of 

possibilities. Team members should simply use it as a springboard of ideas. 



Ef^lC BEST COPY AVAILABLE 
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Sample K 



Educational Summary 



Directions for completing the Educational Summary: 

On the back of this page is a form called the Educational Summary. To complete this 
summary, use data from parent interviews, parent and student inventories, ecological 
inventories, and other assessments. 



1. "Age-appropriate need" column 

Is this a skill that would be considered important for a nondisabled, same-age 
peer to perform? If yes, mark box. If no, leave blank. 

2. "Parent priority" column 

Is this skill, routine, or activity something considered important by parents? If 
yes, mark box. If no, leave blank. 

3. "Selected Year" columns 

Indicate which year this activity has been targeted for instruction. If it is a 
student or parent priority, the activity should be targeted for Year 1. Skills of 
lower priority may be targeted for Year 2 or 3. Be sure that all activities targeted 
are age-appropriate. 

4. "Year 1, 2, & 3 Summary" columns 

At the end of each year, summarize progress on each activity, outcome, or skill. 

■ If the priority has been accomplished, write "A" (for accomplished) in the 
appropriate column. 

■ If progress is being made toward achieving the priority, write "P" (for 
progress) in the appropriate column. 

■ If little progress has been made toward achieving the goal, but work will 
continue, write "C" (for continue) in the appropriate column. 

■ If the activity has been dropped as a goal, write "D" (for dropped) in the 
appropriate column. 

Use this data to plan future IEP goals. 



Adapted from: Williams, W., Fox, T., Monley, M., McDermott, A., & Fox, W. (1989). Student record: 
Manual 1 of the individual program design series. Burlington: University of Vermont. 

(Continued on back side) 
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Sample K (continued) 

Educational Summary 



^Joshua Srv\i-h% 


I'khl 


Student name 


Date initiated 


Year 1 Year 2 


Year 3 



Student Outcomes 


Age- Appropriate 
Need 


parent/student 

PRIORITY 


Selected Year 1 


Year 1 Summary 


Selected Year 2 


Year 2 Summary 


Selected Year 3 


Year 3 Summary 


Incms* voeabularv . 


x 


X- 




P 










I 

ItojYK stoWHed aoid* -kchmaue. 


% 


X 


X 


A 










J J 

ObhUv\ *\Db in -\W to fWrwtmi-tV . 


X 








X 








^ T 

OttoM •farvviliar' au^rv^nt-A.+iv'^ e.Dfv\ . sxlster h 


X 


X 






X 
















































































































































































. 
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Sample L 




Reading Log 




3oKv\ SrwWh 

Student's Name 



fan, IMS 

Semester 



Date 

Completed 


Boo/c Title 


Read by 
Student 


Book on 
Tape 


Read by 
Peer 


Read by 
Adult 


Author of book 




Tk-e V4obbl+ 










J.TL.^.TolWl* 




o{ iTMWKe. 










J.O, S*v\>tK 


4 b* he 


Lord o* WrvAS 




\y 






ToUUi *\ 


v>Mte 


Retv\*-U 










J. fc.?.. TolM-i^v 


i°|nhs 


TWuiAd-dP- 






\y 




p. Thompson 


n | v 


TVvc frirtsid-ers 7 








\y 


S.6. 


ujn he 


fi*vK 






\y 




ifv\a./VL TuJAi M 
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Sample M 



Anecdotal Records 



Directions: 

Sometimes, the best way to document how a student is participating in an activity is to 
simply observe and make notes of what you see. This process is called making 
anecdotal records. This method of making notes is simple. All it takes is time and good 
observation skills. 

To begin, select an activity that allows the student 
a great deal of participation in a cooperative 
group. Note the date and activity on your 
anecodtal record form (see back of this page). 

Observe the student and make succinct notes 
about the observation in the space provided. 

Anecdotal records are useful in documenting student 
behavior, participation, cooperation, and work quality. 

These records are useful when less descriptive 
methods of documentation are unable to capture 
what is needed to learn about a particular student. 
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Sample M (continued) 

Anecdotal Records 

for 



UkUL ft. C^roup S. mdwicuml parti cip rJion^ 



Date & 
Activity 



Date &• 
Activity 



Date &• 
Activity 



Date & 

Activity 



Date & 

Activity 



Readirv} 6xp. 


qIaIqz LuNCH 


Reading 6rp. 


<l|ll | A3 thftTH- 


C-boperaii re ryaup, 
Mo pa.i H c.i potion . 
Toned otj+. peers 
up, 


Sod aUme. 
U-erxd ov\ table 
aPttr luvxeh. 


Tried nau appfoArh'. 
dnounryd ^ r<rvp to 
laV-crest ^ rouping . 
Tax a. parhcipattd 
ujKen others 
initiated, . 


(Louldnnt <ynb her 
oHtentidn . f5ooT 
ouoih net t>M. 
anstuer, Try 

avxrMpi/lA.t 'res , 


V\ |<t6 MftTIA 


^I^shs i lunch 


n( vb\ c \'b Reading 


°[\z\e\°\6 


Osed Aimvbrr line 

and 6CRTM1 (Vj 

Cubts, Tara coorUel 
Ihaed (-or 3D<v\i<\.' 


Sat alone. 


Same t (Merest 
CjfOOp, fninimal 
participation . 

Acts sleepy txtoy , 


Same 0roup- new 
achivit\j ^dinosaur 
boots -Worsen 
'readi^ l tb+. she 
ashed a^ansutfred 
aoestidns uj| peers, 


io|ihe LUNCH 


ioKIa'o math e^p. 






Tc^'ta. c^t/ 

illruss. *=>o& 
tui^K P VfVv^ “fv^m 
r^Adir\6j ^roup! 

( 


Tara astrd tz) tas 
moued -to fWj's 
ryoup. Ob uuei| 
uuitVv addition 

&cti \j ity . 
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Sample N 



Writing Checklist 

U/Arv H/Kmm kih Ws. Syv\irih 

Student's name Grade Teacher 

tMq wision j P^Wxc^ukv/j CAM^ ftlbfH tt Sc.Ki)H l Keftfinj- 

Team members (if applicable) 



Dates 



4 lib 








Makes marks other than drawing on paper using a writing guide 










Primarily relies on pictures to convey meaning, such as with raised 
lines, magnification, or high contrast 


<\|u» 








Sometimes labels or adds "words" to pictures 










Tells about own writing using expressive communication system 










Writes or brailles random recognizable letters 


Al 1 \fi 








Copies names and familiar words using braille or^vriting guide ^ 


Allb 








Uses pictures, print, or braille to convey meaning \Mf itl 00 


A/lfe 








Prints with upper-case letters using /Cvriting guide) lined paper and 
black felt pen, and/or brailles alphabet ^ 










Takes risks with writing or brailling 










Begins to read own^ritin^or brailling 


^/t{p 








Writes or brailles names and favorite words using brailler,^vntin^> 
(guide])or lined paper with black felt pen 


<\iw 








Writing or brailling is from top-bottom, left-right, front-back 


°i|ib 








May interchange upper- and lower-case letters with^Cvriting guidcppr 
lined paper with black felt pen 


*1 if 








Begins to use spacing between words with brailling, (^riting guide)or 
lined paper with black felt pen 










Begins to write noun-verb phrases using braille, writing guide, or 
lined paper with black felt pen 




- 






Writes pieces that self and others can read using braille, writing 
guide, lined paper with black felt pen, or computer 
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Sample N (page 2) 

Writing Checklist 



Dates 











Begins to write recognizable short sentences using braille, writing 
guide, lined paper with black felt pen, or computer 










Writes about experiences with some descriptive words using braille, 
writing guide, lined paper with black felt pen, or computer 










Experiments with capitals and punctuation using braille, ^ritirig^ 
(gutde) lined paper with black felt pen, or computer 










Forms may letters legibly using (Cvriting guide)Dr lined paper with 
black felt pen 


lllfc 








Spells some words correctly using braille, ^vriting guide^lined paper 
with black felt pen, or computer 










Begins to revise written work by adding on words and sentences 
using braille, writing guide, lined paper with black felt pen, or 
computer 










Writes paragraph with beginning, middle, and end using braille, 
writing guide, lined paper with black felt pen, or computer 










Reads peers' writing through braille or large print and offers feedback 
through appropriate expressive communication mode such as aug- 
mentative communication board with voice output or sign language 










Edits for punctuation and spelling 










Uses capital letters and periods 


^ f lb 








Forms letters with ease using/writing guide)or lined paper with black 
felt pen ^ / 










Spells many common words correctly using braille, writing guide, 
lined paper with black felt pen, or computer without spell check 










Begins to write or braille for various purposes 










Begins to organize ideas in logical sequence 










Develops editing an proofreading skills 










Employs strategies to spell difficult words correctly 



Page 42 
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Sample N (page 3) 

Writing Checklist 



Dates 











Uses complex sentence structure 










Connects paragraphs in logical sequence 










Edits with greater precision (spelling, grammar, punctuation, 
capitalization) 










Uses literary devices effectively (e.g., dictionary, thesaurus, etc.) 










Integrates information from a variety of sources to increase power of 
writing 










Uses sophisticated descriptive written language (including brailled) 










Analyzes and evaluates written material in-depth 










Perseveres through complex writing projects using braille, writing 
guide, lined paper with black felt pen, or computer 



Adapted from: Christopher-Gorden Publishers. (1994). Writing checklist. Practical aspects of 
authentic assessment. Norwood, MA: Author. 



Sample O 



Reading Checklist 

i Ml fc dr\A EAa&c 

Student's name Grade Teacher 

PauI Pi aU-\pa( , StP \ daryt/* U)if\slpnJ t vision 1 tiyvv Aibngkf } 

Team members (if applicable) 1 ' ^ 



Dates 



\\vi- 








Holds book, correctly turns pages 


llz-t- 








Chooses books and has favorites 


\ /^^ 








Shows start/ end of book 










Listens and responds to literature as it is interpreted or though 
auditory trainer 


\ ( -Z-T- 








Knows some letter names whether brailled or written ii^Targe pririt^ 


\\vi- 








Interested in print or braille 1 A f ^ d- 


\(v^ 








Pretends to read 


l /zT- 








Uses illustrations to tell story 


\|zv 








Participates in oral reading of familiar books through^ign language)or 
using alternative communication device 










Knows some letter sounds if using auditory trainer 


\|iv 








Recognizes names/words in context using braille, sign language, or 
alternative communication device 


\ 








Memorizes pattern books and familiar words 










Reads books with word patterns using braille, ^Tgn language^br 
augmentative communication device 










Knows most letter sound if using auditory trainer or assistive 
auditory system 










Retells main idea of text using expressive communication system 


l/av 








Recognizes simple words that are brailled or^rinted^) 



O 

ERIC 
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Sample O (page 2) 

Reading Checklist 



Dates 



l \vu 








Reads early-reader books using braille or^rint with magnification^ 










Relies on print or braille more than illustrations 










Uses sentence structure clues 










Uses meaning clues 










Retells beginning, middle, and end using sign language or alternative 
augmentative communication mode 










Recognizes names or words by sight or braille LfVfcJr E PfcltAT 










Understands basic punctuation 










Reads beginning chapter books using braille or large print 










Reads and finishes a variety of materials with frequent guidance 










Retells plot, characters, and events using sign language or alternative 
augmentative communication mode 










Makes connections between reading, writing, and experiences 










Silent reads for short periods 










Reads medium level chapter books using braille or large print 










Reads and finishes a variety of materials with guidance using braille 
or large print 










Uses reading strategies appropriately 










Uses reference materials to locate information with guidance in braille 
or large print 










Reads most young adult literature using braille, large print, or 
audiotape 










Selects, reads, and finishes a wide variety of materials using braille, 
large print, or audiotape 



er|c p °° e46 
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Sample O (page 3) 

Reading Checklist 



Dates 











Uses reference materials independently 










Participates in guided literary discussions using sign language or 
augmentative communication modes 










Reads complex young adult literature using braille, large print, or 
auditory tape 










Integrates non-fiction information to develop a deeper understanding 










Interprets sophisticated meaning in young adult literature with 
guidance 










Participates in complex literary discussions using sign language or 
alternative augmentative communication system 










Voluntarily reads and understands a wide variety of complex and 
sophisticated materials using braille, large print, or audiotape 










Evaluates, interprets, and analyzes literary elements critically 



Adapted from: Christopher-Gorden Publishers. (1994). Reading checklist. Practical aspects of 
authentic assessment. Norwood, MA: Author. 



O 

ERIC 
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Section 4 

Life Skills: 

on the road to independence 



T he term "life skills" refers 
to any skill that a person 
uses to function as an 
independent adult within the 
community. They include skills 
like grocery shopping, banking, 
bill paying, housekeeping, 
cooking, and doing laundry. 
They also include an 
individual's job skills, whether 
typing, clerking, teaching, 
acting, carpentry, or operating 
machinery. Information 
describing a student's life skills 
does not need to be included in 
the portfolio until the student 
reaches the age of 14. However, 
once the student turns 14; this 
information should definitely 
be included and continue to 
appear (and be updated) until 
the student turns 21 or 
graduates. 

A variety of documents can 
be used to describe an 
individual's life skills. The box 
to the right contains a list of 
some of these documents. The 
student and participating team 
members should select three or 
four of these items based on 
which items they believe will 
provide the clearest description 
of the student. Samples of many 
forms can be found 
immediately following the list. 



SELECT THREE OR FOUR OF THE FOLLOWING ITEMS* 

■ A list of the student's career goals 

■ A Futures Map from a Personal Futures Planning session (Sample 
P> Visions of the Future Map) 

■ A vocational history or a summary of work experiences (Sample Q, 
Vocational History) 

■ A videotape of the student demonstrating a variety of work 
activities 

■ A letter of reference from the student's employer 

■ The student's resume, updated annually, beginning in middle 
school (Sample R, Resume) 

■ A summary of assistive technology and adaptive equipment 
information (Sample S, Assistive Technology and Adaptive Equipment 
Summary) 

■ A videotape of the student in her home preparing meals, watering 
plants, and arranging her room 

■ Discrepancy analyses or environmental assessments (Sample T, 
Ecological Inventory) 

■ A residential evaluation (Sample U, An Assessment Instrument for 
Evaluating Community-based Residential Settings) 

■ A vocational evaluation (Sample V, An Assessment Instrument for 
Evaluating Employment Programs ) 

* This list is not meant to be comprehensive; it is a mere sampling of 

possibilities. Team members should and simply use it as a springboard 

of ideas for developing the student portfolio. 
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Sample P 



Vision of the Future Map 



A JOB 

Need to explore 
various 

jobs/interest areas 

■ greenhouse 

■ restaurant— Sill 
Knapps 

■ filing, sorting, organizing 
material (maps, brochures) 

— Social atmosphere! 

— Challenging! 




FUN & 
FRIENDS 



■ more friends 
(who cart 
communicate 
with Jenni?) 

■ activities with 
people other 
than family 

■ swim team 




HOME... in the future... 



M apartment or group home 
with some support 
I own room 

■ people she can communicate with 

■ respect for choices 
|BB|| M opportunites for growth 

■ t\/ with remote control 

■ swimming pool 




Reprinted with permission. M. L. Guisinger (personal communication. May 16, 1996). 
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Sample Q 

Vocational History 

NAME OF STUDENT: Lm/ia Sar\fthiz- 

Complete this section be reviewing the student's records and interviewing the student's parents, co- 
workers, employers, or teachers. 

Date last revised: i\h>o| Qfr j 

Summary of vocational experiences (e.g., in-school jobs or community job sites): 

Dates: Um _ to *4 1^5 Place of employment: 

Job title: _ SboCUY Supervisor's name: T . S 1TA \ 

Hours worked: "b-b prw Job duties: _ S-bffc. produce 

Supports or adaptive equipment needed: Job C-QACK ^ piCWj jj. — SC KfcCW 1 1 ( 

s>Ups oj Job. 



Training time required per job duty: 1 1^_ 



Work evaluation (e.g., preferences or assessment of performance): _ Qid t\b\ \\\t > — 

yncM-Nj &M£ Possibly nfrt Structu re, 

YirbttMM\cj. Idas ad t Kamci ijj\ 



Dates: 



\ojAH to i Ij*> 



Job title: -foftfCr D0fr\ ASSKf . 

Hours worked: pfV\ 



Place of employment: _ S4. Wvtrlr\A/l\ UospifAl 

Supervisor's name: _ &. fotroum 



Job duties: IfaMiCdl .Sl/ppltlS 



Supports or adaptive equipment needed: DAf A ^fO’t’CSS 1 0y\ A 1 j p 1 CbJ f d — SC KC Cl lLijJlA_ 



Training time required per job duty: ~TV\f-£C VVVDft'WvS 4t) \ CA f A P 1 CrtT.jV C — SChcdU ( * fYy 

PflufA yjjAld \A JjA.rvPA.fy \o WyoftrEor bChAl/ifllf 01 \l\^ , 

Work evaluation (e.g., preferences or assessment of performance): P-fr-Aor mAryy was v&ry 



y>rt g.DftsKW.wt . A-mtu/V Ward ujpflc uia.s gccd. 
uii-H\ co-ujorlu/s by ewi & umA LUMJ^ Succcssfu 



in to com/grsc 
ob 



Cfp£ri i/bLL 






9 

ERIC 
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Sample Q (page 2) 

Vocational History 



Summary of vocational experiences (continued): 



Dates: 5 M s to Place of employment: Is* NU-tfon&l feflLftlC 

Job title: . CMif\ sor-ter Supervisor's name: H. 6rrilr\5pAk\ 

Hours worked: fif j s SfliV "1-*\A rV% Job duties: SOf*£d Coi t\S ^ bills 

Supports or adaptive equipment needed: _PsiA rwifKim. pfr.tlcA.yd or ralUd 

c,oir\s >a oippfftpdAft arwotMte , MitdlA twayvifi/Y \n bin 4s. 
^rvYtwtmifcOL-k^l by hllkCX kll jvn \ Cay/Is. 

Training time required per job duty: Sir\.tHA-l ■ ClStl ■ A-P-fY 

iw-t-eYrvti-H-Mt 



Work evaluation (e.g., preferences or assessment of performance): Dt±U UlAS 



urvUrstofl/st. did Ui£il 



XKfkttk id tvi-iVv liior/is 



j>lUi-(~CKid broM pictvrt s><fA 0£Mt 
ir> ijoor/t s>t ament* cjuAs gt \ KJL 



Dates: 6 j ^ fs to Place of employment: _Appl/-toft Pobl/V .S^h&ats 

Job title: OfflC^ A-SSl Supervisor's name: Df . R.. L.Hf I'd. 



Hours worked: JVTKW- 
; NOOM 



Job duties: . Da*-a. dw+ry 



7 MbOM 1 

Supports or adaptive equipment needed: J&D CQ/Xf K . fY\A*-f rlA.1 U\ Ury print 4o 

iJOtoin CDftvp UUr, S Crdfcv\ £J±l£zMY_ arw* pflldrixA-h'on Dj\ doiwpnfr r 

(.u )WiH print) bla/k- hMi^rooM ; gUiv shkl/Q 

Training time required per job duty: XyUh A. 1 1 V I (Ml|y Pi CS* 1 -*> U)l£S f -f hlft dllll *4 

■ brj^ts hue SOLiAli Z &ftM % CMwmi&LhM 4tii;fAt/An id/ / > fi-iii/)fk./rs . 

Work evaluation (e.g., preferences or assessment of performance): Nlo* -tlAQO^K WUrifihf 

. U)6rmrt Ct t ft Slotu ^ p ft gt -fhAfl sapir-i/isars uiAyvhfid. Dtr| y\ftf 



» » ■ ■ r «mi » f*' w f ■ r y ir ■ — s£ vi-/LA.f vv ur « L/ll .1 I IL/ I I I r*l I 

J)b ilf\ -H\/. bt j i ftrvirxj t but /mdd slv Mil a frtdrut t irimi -hi/ yh 
_^4fer- Ul ftn-kd mon vfttriHyj da-ta Mjry flu-iyinj 
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Sample R 

Resume 





Oscar Valdez 
123 High Street 
Sommerville, Kansas 66666 
(913) 456-7890 (TTY) 


Education: 


Brookcreek Elementary, K-5 
South Middle School, 6-8 
Washington High School, 9-12 


Honors: 


Perfect attendance: grades 6, 9, and 10 

2nd place in group project science fair, 7th grade 

Superior rating: 11th grade art symposium 


Activities: 


Ecology Club, ll-12th grades 
Boy Scouts, 2nd-6th grades 
Church Choir 

Captain, wrestling team, 10th grade 


Work Experience: 


Southside Veterinary Hospital, senior year 
clerical assistant (see videotape) 

St. Joseph Hospital, junior year 
laundry and housekeeping departments 

McDonalds Restaurant, junior year 
food service (see videotape) 

McNeil Office Supply Company, sophomore year 
clerical assistant, computer work 
Osage County Zoo, sophomore year 
groundskeeping (see videotape) 

WalMart Store, freshman year 
greeter, customer service (see videotape) 

Price's Discount Store, freshman year 
shelf stocker (see videotape) 


Service: 


Sunday School Nursery Assistant, grades 10-12 
Volunteer, Mesa Retirement Home, grades 7-8 


References: 


Letters from employers are enclosed 



Sample S 



Assistive Technology & Adaptive Equipment Summary 



Complete this section by reviewing the student's records and interviewing the student's parents, peers, 
teachers, physical therapists, occupational therapist, speech and language pathologist, orientation and 
mobility specialist, and assistive technology consultant. 



Student's Name: 
Date last revised: 



Rnb UM-l- 



5 h Ms 



Functional use of: 



Computer 



Independent? 



Y 

Y 

Y 




If not independent, explain type of assistance and adaptations 
currently used. 

Prompt fr* elbou) 

LKry 4or\-t 



Switches 



Appliances 
stereo 
television 
washer/ dryer 
lamps 
alarm clock 
microwave 
blender 



Independent Living Accessories 



utensils 
plates/bowls 
glass/ cup /{mug) 


V 


N 

N 

N 

N 

N 


■f iLLhm^i AlArrw 


I 

Y 


floor bfl| 


Y 


N 


Mobility 


cane 


Y 


N 


maps 


Y 


N 


dog guide 


Y 


N 


electronic travel aid 


Y 


N 


Other 


u)A\V.tftA 1»V tmfaiwilar Y 


( n) 


outdoor mutrom. 


Y 

Y 


N 

N 


iLMLittftA UMMfeUUifidr 


Y 


N 


Y 


N 



N 

N 

N 



Y 

Y 

Y 

Y 

Y 

O 

Y 

Y 

Y 



(n) 

<S> 

N 

N 

N 

(D 

N 

N 



fit A 2jA Swit&h 

CkHy Switch 



uiitK BIa gtd SlUltlh 
iaiIHv Bi/m Suj/tfh 



liAht vibrator 

koIEJffiii- 

in\-hvCUIU| hiM Skj iff K 



trti& ( -forfc-, 

must Ea \j£ Adi) hi/ hd nAles 



-PlAShtnA lijM ^ uibrator - 
twoM/r /m/t -flA-sKiAj ll^ht 



10AA 

Mi 


nya & mt 

L 'IjkALHk 


( C.0rwlVUW i f ATI M 
'm.A.p 


1 \ 


lor\A 


mid , 


£bl*IKtMl!CAlidn 


cm 


, J tAWl^ 


th/Lp 
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Sample T 



Ecological Inventory 



Environments (jrotinl S ±or^ 
Activity: &W££nj. ^hPppifl 



Student's Name: . 
Date: 



4k 



Sdrv\ Sp dAc 



Steps Inventory of 

non-disabled person 

L ervwt s-brd . 


Inventory of person 
with disability 

+ ^ USM 


Adaptations 


2 Lo c^k. 6&r+. 




instead ^ locate 

c&trA ^ aste fav' h&lp* 


3 R-dk/ to 


— 




^ Lo£a,k Ut \-^kv\ ov\ list . 


' — 


fcrivds Obt to iKopp«r. 


- pU^K + , 

D. 


— 


ftss'S^s shopf<r by co-posKi/^ 
Cotet- of /ZjOidt' 


6. SdAn iHtK' 


— 


0 


7 StldCi- IHAv . 


— 


l 1 


SHfs 3'1 im+nl 
8. /Ill ittrws A-ff lOC/lt^. 


— 


( 1 


9 LOOV- -tot CAsWidr ■ 


— 


\ \ 


10. Ski'd |l\ liAd. 


+ 


Tfcll^. Sh&pptr “TV'AnK. you “ 
dOtviiwimi CAt1ir\ t&(& • 


11 . Etv\ph/ dAft . 


4- 




12. Rm/ -for piAdh ci^Cs . 


— 


Corwrvuvu jn oudll^t 

krvl 4ruS+ 


13 pi;^h . 


— 


\ooA o^roctnts 

\IVtD t(K< 


14. i 


4 (.0 SrfdA CArvd'') 




15. 






16. 






17. 






18. 






19. 






20. 













KEY: 

+ Can perform step independently 

Requires a prompt to complete the step, or 
performs it incorrectly 



BEST COPY AVAILABLE 
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Sample U 

An Assessment Instrument for Evaluating 
Community-Based Residential Programs 

Student's Name and Grade: ~Torv\ yWftZ KVVtUa ft ll-t-k Date: H | \ | A b 



GENERAL APPEARANCE 


Things to consider: 

Maintenance of house 

Upkeep of grounds 

Condition of furniture 

Attractiveness of decor 

Residents' preferences reflected 
in decor 


Comments : 

• Ifousc is rv\A.utfatKA< by 

An flukey 

• 2.4 Vvf. rvvA.CnWrvwvCd 

• Toiw^ W»s foofwiwite select 

0UM pAlAt, CArptf, 
furniture, £+c. 


Rating of General Appearance: 

□ Excellent 
$ Very Good 

□ Good 

□ Fair 

□ Poor 


ATMOSPHERE 


Things to consider: 

Homelike atmosphere 

Morale of staff 

Sufficient space for residents 
and staff at peak times of day 

Residents' preferences 
displayed in bedroom and 
living areas 

Space for recreation both 
indoors and outdoors 


Comments: 

• 2.4 l\r. sup£f vised s4 

for IrvlttAl period, n fades 
as proficiency \ competency 
\ crease*. 

• Torw * rooAMWilr select 
oum tte*v.$ for fkeir Wofve.. 

• Fenced t&£k-y4rz|. 


Rating of Atmosphere: 

3 Excellent 
Very Good 

□ Good 

□ Fair 

□ Poor 


ENVIRONMENTAL ADAPTATIONS 


Things to consider: 

Safe environment; obstacle-free 
environment 

Wheelchair accessibility 

Physical layout of house 

Adequate lighting; use of colors 

Alarm system (e.g., vibrating 
bed) 

TTY 

Use of adaptations 

Available funding for 
adaptations 


Comments: 

• Floor pun is file Ar» ^ 
cosy -f® foiiouj. 

• ftdeaoa-te. entries \ en'ts 

for totA.it 

• Howie CAui ppe4 lol+k 
flfiskU^ alarm ^ la a. use. 
-Fact Aid to edert for 
Urt t door ( p kon£ . 


Rating of Environmental 
Adaptations: 

3 Excellent 
^ Very Good 

□ Good 

□ Fair 

□ Poor 



BEST COPY AVAILABLE 
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Sample U (page 2) 

An Assessment Instrument for Evaluating 
Community-Based Residential Programs 



LOCATION 


Things to consider: 

Atmosphere of neighborhood; 
traffic patterns 

Available nearby resources: 

■ stores ■ parks 

■ churches ■ temples 

■ restaurants ■ bus stops 

Community recreation 
programs 

Involvement of neighbors 

Transportation capacity of 
home 


Comments: 

• Glul6+ (tsldinXu il 
(Vtlakpor’ Wood • 

• 3 blocks {yn*. shrlprvalj • 

• pAfk u»[ Urwtfs tcrinfi 
across 

• uJtrvld to u/Alk. 

2. blocks to £a+cK bos. 


Rating of home's location: 

O Excellent 

□ Very Good 
T# Good 

□ Fair 

□ Poor 


STAFF' 


Things to consider: 

Number of staff working on 
weekdays/ weekends 

Ratio of staff to residents 

Ratio needed by your son or 
daughter 

Turn-over rate of staff 

Average length of time current 
staff has been working in the 
program 

Type of certification (if any) 
needed by the staff 

Level of staff experience 
relative to your son/daughter's 
needs 

Frequency of training offered to 

Type of training offered to staff 
relative to your son /daughter's 
needs 

Training resources available to 
agency relative to your 
son/ daughter's needs 


Comments: 

• Vti^h tom over. 

• Good. trAtAlrv^ pfoyAAv 
orvd 6 Grv\rvumi64tl an 
tVAtrunA pr'oyAM. 

• hkdd A+K&st H.5. Attyu 

plus ot colUy. 

• C.A.AUS t HKMC R^{0nA| 

C.dpd<SdA+A+Wd fa 
tm.t wl A^ itsoutus. 

• Hai it aa \A+draAdAdy 
tAsk b<ot fa dtod- blind 
Asa fesourtl. 

• Wavt Ioaa! /stA H 
fUVDTb ^WAp+cc, 


Rating of Staff: 

□ Excellent 

□ Very Good 
^ Good 

□ Fair 

□ Poor 
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Sample U (page 3) 

An Assessment Instrument for Evaluating 
Community-Based Residential Programs 



PLANNING PROCESS 


Things to consider: 

Planning process is person- 
centered 

Level of client involvement 

Level of parent involvement 

Access to on-going decision- 
making process 


Comments: 

• US*. Pf ? »*V 

• CU 1 p 


Rating of Planning Process: 

□ Excellent 
fl^Very Good 

□ Good 

□ Fair 

□ Poor 


PROGRAM 


Things to consider: 

Evidence of flexibility and 
creativity in offering diverse 
activities 

Examples of recreation/ leisure 
activities from the past several 
months 

Comparison of 
recreation /leisure activities 
offered with his/her 
preferences and abilities 

Access to orientation and 
mobility instruction 

Integration of orientation and 
mobility in most daily activities 

Residents' participation in the 
daily functions of the home 
(e.g., cooking, cleaning, 
gardening, shopping) 

Choice-making opportunities 
are integrated in routines and 
activities 

Strategies used in working with 
behavioral challenges 

Behavioral programs reflect a 
sensitivity and respect for 
residents' preferences and right 
to make choices 


Comments : 

• Nitrt too tnxHy/i, 
smtces j 4-mA to u%t wtotf 
\S AVAiUbk. 

\£\\ Is A of-T&KS. 

Civ\A» ivty +Vu pwv-, 

L Ub fDuf'i'). 

• Lirwi+^4 0 S (v\ liNsWudf&n 

AA£A6\| . VtoS to) 
rittita it a 4 school. 

• f\ss\s+ . 

Uv/tw^ AfVlVitlds. 

• Towv A*vdL f oo«wr\o.+<. 
l+AXt VWAjofitol 0+ 


Rating of Program: 

1 

□ Excellent 
^LVery Good 

□ Good 

□ Fair 

□ Poor 




BEST COPY AVAILABLE 
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Sample U (page 4) 

An Assessment Instrument for Evaluating 
Community-Based Residential Programs 



COMMUNICATION STRATEGIES 


Things to consider : 

How "personal connections" 
are established 

Staff rapport with residents 

Examples of clients making 
choices and demonstrating 
preferences 

Evidence of staff awareness of 
the different communication 
styles of each resident 

Evidence of the staff using a 
variety of methods of 
communication (e.g., sign, 
pictures, objects, gestures) 

Evidence of clients using a 
variety of methods of 
communication (e.g., sign, 
picture books, objects, gestures, 
calendar box) 

Willingness of staff to wait for a 
resident to communicate, even 
if it takes a while 

Integration of communication 
in all activities 


Comments: 

• (jo 0(\ p&ft • 

• TV\| b use Apprt prtAk. 

e<vh‘0n j 

nefcd mo Wining. 

• U VWU»£tV| oL 

€ro.s6 vflAi’d. 

. Sb.ff ujitl uxtlf-to*' 
responds by T®'* 

Kls . 

• U»vdf dd C£>N.OMtt\l CAtiflV\ 

i*> iv\.fclud*4 ( A All 


Rating of Program: 

□ Excellent 

□ Very Good 

□ Good 
Tj4Fair 

□ Poor 


EVALUATION PROCEDURES 


Things to consider: 

How the program is evaluated 

Frequency of evaluations 

Who evaluates the program 

Existence of a quality assurance 
program 

Availability of evaluation 
results to parents 

Follow-through on 
recommendations 

Who funds the program 

How donations are made; how 
they are spent 

What, if any, were the 
conditions for this funding 

Written contract for the 
program 


Comments: 

• 9va.liM.b4 b V 

evAluA+iaws and 

• fc.4S0lb AUA.il Abk 
Upon ifdauttt. 

• PrivAk, runprofif, 
frvodcKtn^ funds. 

TWt rest a tt d>bbm*d 
+Kruv^k\ ^und fAlsinj 
and. (YUdiCdtd 

UJdiV^rs, 


Rating of Evaluation Procedures 

D Excellent 

□ Very Good 

□ Good 

□ Fair 

□ Poor 
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best copy available 



Sample U (page 5) 

An Assessment Instrument for Evaluating 
Community-Based Residential Programs 



MEDICAL/SUPPORT SERVICES;^ 


Things to consider : 

Frequency and extent of 
medical services required by 
your son/daughter 

Availability and accessibility of: 

■ medical services needed 

■ adequate dental care 

■ physical therapy 

■ psychological counseling 

Staff capability of providing 
followup (e.g., therapy, seizure 
monitoring, extensive 
medications) 

How medications are 
monitored 

Agency policy on infection 
control 

Transportation to medical 
appointments 


Comments: 

• fyUdi’CAl CAM iS 
provided 

e,owMM.unlt\f as r\ted*d, 


Rating of Medical/Support 
Services: 

D Excellent 

□ Very Good 
IjlGood 

□ Fair 

□ Poor 



policies . ; 


Things to consider: 

Agency's mission statement, if 
written 

House manuals, if available 

Agency's statement on human 
rights/client dignity 

Agency's written goals for 
integration and ongoing 
education 

Agency's adherence to 
licensing codes 

Agency's policy of selecting 
residents 

Agency's policy on termination 
of placements 


Comments: 

• (\\i of -Wsi are 
ai/a.ilA.bl£. opor\ t£&udS+. 


Rating of Policies: 

D Excellent 
I^Very Good 

□ Good 

□ Fair 

□ Poor 



BEST COPY AVAILABLE 

o 
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Sample U (page 6) 

An Assessment Instrument for Evaluating 
Community-Based Residential Programs 



: ,,: x • • ! • : 


SUMMARY OF ASSESSMENT 


111 




Excellent 


Very Good 


Good 


Fair 


Poor 


General Appearance of Home 




X 








Atmosphere of Home 




X 








Environmental Adaptations of Home 




X 








Location of Home 






X 






Staff 






X 






Planning Process 




X 








Program 




X 








Communication Strategies 








X 




Evaluation Procedures 








X 




Medical /Support Services 




X 








Policies 




X 









Adapted with permission from: Helen Keller National Center-Technical Assistance Center, et al. 
(1991). An instrument for families: Evaluating community-based residential program for individuals with deaf- 
blindness. Sands Foint, NY: Authors. 
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Sample V 

An Assessment Instrument for Evaluating 
Employment Programs 

Student's Name and Grade: Tom lUh Date: — mLH 



JOB SITE CHARACTERISTICS A 


Things to consider: 

General location and 
appearance of job site 

Size of company 

Atmosphere 

(e.g., volume/pace of work, 
friendliness of employees) 

Dress and grooming 
requirements 

Rate of employee turnover 

Look at physical environment 
from your child's perspective, 
including: 

■ orientation & mobility 
requirements 

■ number of people 

■ lighting ana or noise level 

■ orderliness /cleanliness 

■ communication/ socialization 
opportunities 

Management & values of the 
organization 

Is transportation needed? 
Available? 

Do employee benefits exist? 
(e.g., health insurance, worker's 
compensation, vacation, sick 
leave) 


Comments: 

TftivCs 

• SmaU co^vpaivy 
CM 

• VoJU. ok U)0O^ iS 
CSOtvVllWS fosf i SOWtttfctf 

slew) 

• &Vwp\l>\K« bltfidi'i 

• a. ur\vfo/ft\,-fo ou«r|c 

te uwk- spU-t 

• Eft-sy -floor p\Ar\ 

• UaW 1*A is AOA* \ 

SuppK \ ^ ^ br 

dk+fcU u>orlc 

p-6TSffY\ it-AOUJS <L kiai 

Svarvs \ sp«Uinj 

• LlMtUd opportimiHds 
for SotlAliXAhflvx flt+ioflr'lf 

• <nA.plo\|<fc b&tffiH 


Rating of Job Site Characteristics: 

□ Excellent 

□ Very Good 
3* Good 

□ Fair 

□ Poor 


JOB DESCRIPTION 


Things to consider: 

Is the job located in the 
community? 

Is the job integrated within the 
organization? 

What is the work schedule? 

Are the work expectations 
defined? Is there a written job 
description? 

What are the physical 
requirements of the job? 

What job skills are needed? 

What will he or she earn? 


Comments: 

• Job \S lo l* 
C.oiM*.onVh/ • 

• OJwfc- scktd.ul< is \AWid. 

• Dws j6b ev-wvj d*\J ) 

rvo 6 Ka.aa^s . 

. U-fi l rvA sorv* bm 
df p n.pl( • 

• OperflL-Hn^ 6opy IW^KU/, 
oiU^k pApAr", At jkrws 

• & S H f bouir 


Rating of Job Description: 

□ Excellent 

□ Very Good 
T^lGood 

□ Fair 

□ Poor 
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Sample v (page 2) 

An Assessment Instrument for Evaluating 
Employment Programs 



HEALTH AND SAFETY ISSUES 


Things to consider: 

Is orientation and mobility 
assistance needed? 

Are medication needs required 
during the work day? 

Are emergency plans such as 
fire and evacuation in place? 

Does the site have machinery 
that could be dangerous? 


Comments: 

• Orvu fflumlta/ u »/ siVt v r\t> 
flHHVviV OS fY\ 

• (0u> vwdU doting da>|. 

• Sik Was dr plans. 

• Ko-V reauirM to optra-to 
dAnAtrm ivwWivvdf'/. 


Ratmg of Health and Safety 
Issues 

□ Excellent 
$,Very Good 

□ Good 

□ Fair 

□ Poor 


SOCIALIZATION ON THE JOB 


Things to consider: 

What does this job offer beyond 
a paycheck? 

What are the communication 
requirements of the job? 

Does anyone know ASL (if 
appropriate)? 

Do co-workers seem to have 
potential for becoming friends? 
Are employees friendly? 


Comments: 

• Onldss iruUpdr'd.dwt 
•frlt^AsWips start, y>b 

l\oHviv\^ -OUip t pAi/cl vdfcfc. 

• ta AUVt uokctl tfOuM. 

\o to CaM. 

• l\J A-pdrsav V-rvows 
Al\4Hd &SL 


Rating of Socialization on the Job: 

O Excellent 

□ Very Good 
T^Good 

□ Fair 

□ Poor 


AVAILABLE SUPPORTS 


Things to consider: 

Will training be available? 

Will assistive technology be 
available? 

Are support staff such as job 
coaches, orientation and 
mobility specialists, and/or 
communication specialists 
available? 

Who will monitor job 
performance? How frequently? 

Do co-workers seem to have 
potential for being natural 
supports (doing some of the 
things a job coach might do)? 


Comments: 

• TvAjtataA Is avaiUblt: 

W ttV, 

• Oob con.dK AvaiUbl-c 
for UrWitdd 4-irw.t . 

• Ai/Aitabk on 
Orv^otn^ basis . 

• OutadV mill tfWffnltDK 

-fV r*. AflUU. /(Wnv+kly, 

• Cfruor -Kuo to-v6(\uf$ 
poteidi&l as natwal sopporto. 


Rating of Available Supports: 

O Excellent 
^ Very Good 

□ Good 

□ Fair 

□ Poor 
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Sample v (page 3) 

An Assessment Instrument for Evaluating 
Employment Programs 



SUMMARY OF ASSESSMENT 




Excellent 


Very Good 


Good 


Fair 


Poor 


Job Site Characteristics 






A 






Job Description 






A 






Health and Safety Issues 












Socialization on the Job 






* 






Available Supports 




* 









Adapted with permission from: Helen Keller National Center, Technical Assistance Center (1995). 
An assessment instrument for families: Evaluating employment programs for individuals with deaf blindness. 
Sands Point, NY: Authors. 
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APPENDIX A: BLANK FORMS 

PLEASE FEEL FREE TO REMOVE THE FOLLOWING FORMS 
AND COPY AS NEEDED FOR DEVELOPING STUDENT PORTFOLIOS. 
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Page 7 1 



Student Demographic Data 



A. Identifying Information 

Complete this section by reviewing the student's records or interviewing the student's parent(s). 
Date last revised: 

Name: S.S.# 

Address: 

Home phone: 

Date of birth: Sex: F M 

School: Years left in school: 

Names of parent(s)/guardian(s): 



Address: 



Home phone: 

Please specify reports that are available in the school record: 



Date of most 

Subject recent report 

Physical therapy 

Occupational therapy 

Vision 

Orientation & mobility 

Dental 

Neurology 

Psychology 

Transition plan 



Date of most 

Subject recent report 

Speech therapy 

Orthopedics 

Hearing 

Assistive technology 

Nutrition 

Nursing 

Social work 



(Please complete page 2 of this form , Medical Information.) 



O 




I 
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Student Demographic Data 

(page 2) 



B. Medical Information 

Complete this section by reviewing the student's health records and interviewing the student's 
parent(s) or the school nurse. 



Date last reviewed: 












Primary physician: 








Phone #: 




Examination log: 












Subject 


Date of most 
recent exam 




Subject 


Date of most 
recent exam 


Physical 








Dental 




Vision 








Hearing 

Orthopedic 




Neurology 


















Health and physical conditions log: 








Condition 


Applies 
to student 


Educational If yes, describe special 

implications instructions/procedures 




Vision impairment 


Y 


N 


Y 


N 




Glasses 


Y 


N 


Y 


N 




Hearing impairment 


Y 


N 


Y 


N 




Hearing aide(s) 


Y 


N 


Y 


N 




Seizure disorder 


Y 


N 


Y 


N 




Taking medications 


Y 


N 


Y 


N 




Allergies 


Y 


N 


Y 


N 




Diet restrictions 


Y 


N 


Y 


N 




Appetite concerns 


Y 


N 


Y 


N 




Previous surgeries 


Y 


N 


Y 


N 




Pending surgeries 


Y 


N 


Y 


N 




Frequent illness 


Y 


N 


Y 


N 




Dental concerns 


Y 


N 


Y 


N 






Y 


N 


Y 


N 






Y 


N 


Y 


N 





(Please complete page 3 of this form, Mobility.) 



Student Demographic Data 

(page 3) 



C. Mobility 

Complete this section by reviewing the student's records and interviewing the student's parents, 
peers, teachers, orientation and mobility specialist, physical therapist, or occupational therapist. 

Date last revised: 



Method of 
ambulation 

walks 



Independent? 
Y N 



If not independent, explain the type of 
assistance/adaptations currently used 



walks with crutches Y N 



walks with walker Y N 



walks with cane 



Y N 



uses manual wheelchair Y N 



uses electric wheelchair Y N ; 

uses sighted guide Y N ! 



Other ; 

i 

Y N> 

; j 

i 

I 

t 

Y N ! 

i 

i 



Adapted from: Williams, W., Fox, T., Monley, M., McDermott, A., & Fox, W. (1989). Student record: 
Manual 1 of the individual program design series ., Burlington: University of Vermont. 
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Preferred Learning Styles/ Multiple Intelligences 



The following describe seven different styles of intelligences or orientations to learning that may be 
helpful in describing a student's particular learning style. Team members knowledgeable about the 
student, as well as the parents, can identify the student's preferred style by considering each of the 
following characteristics. Check each style that seems to be strong for this student. Describe how the 
student demonstrates these strengths in the spaces provided. 

Student's name: Date: 

Name(s) of person completing form: 



Learning Styles and Intelligences Possible Characteristics 

1. Verbal and Linguistic Thinks in words; lea ms by listening, reading and 

verbalizing; benefits from discussion; enjoys writing; 
enjoys brailling; likes word games; likes books, records, 
tapes; remembers verse, lyrics, trivia; enjoys libraries. 

Demonstrates this by: 



2. Logical and Mathematical Thinks conceptually; reasons things out; looks for 

abstract patterns; enjoys computing; does arithmetic 
problems in head; likes brain teasers, logical puzzles, 
and strategy games; uses abacus; likes to use 
computers; likes large display calculators with voice 
output; likes to experiment; enjoys science kits; likes to 
classify and categorize. 

Demonstrates this by: 



3. Visual and Spatial 



Demonstrates this by: 



Thinks in images and pictures; likes raised mazes and 
jigsaw puzzles; likes thermaforms; likes to draw and 
design things; likes to build models; likes slides, films, 
videos, raised diagrams, tactile maps and charts; enjoys 
art museums, architecture, and planetariums. 



(Continued on the back) 
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Preferred Learning Styles/ Multiple Intelligences 

(continued) 



Learning Styles and Intelligences Possible Characteristics 

4. Musical and Rhythmic Thinks in tones; learns through rhythm, vibrations, and 

melodies; plays a musical instrument; sounds are 
enhanced by auditory trainer or hearing aids; 
remembers melodies; may need music to study; notices 
nonverbal sounds; learns things more easily if sung, 
tapped out, or whistled. 

Demonstrates this by: 



5. Bodily and Kinesthetic Processes knowledge through bodily sensations and 

tactile tracking; communicates through gestures or sign 
language systems; fidgets while sitting in a chair; learns 
by manipulating; likes role playing, creative movement, 
and physical activity. 

Demonstrates this by: 



6. Interpersonal Understands and cares about people; has many friends; 

likes to socialize; learns by relating and cooperating; 
plays group games; good at teaching other children; is a 
club or committee member and a socializer. 

Demonstrates this by: 



7. Intrapersonal 



Demonstrates this by: 



Displays independence; likes to be alone; self- 
motivating; likes self-paced, individualized projects; 
needs own space; likes solitude; enjoys books about 
heroes; enjoys long and quiet walks. 




Adapted from: Christopher-Gorden Publishers. (1994). Preferred learning styles/multiple 
intelligences. Practical aspects of authentic assessment. Norwood, MA: Author. 
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McGill Action Planning System 



Description: 

The McGill Action Planning System (MAPs) was developed in 1989 by Marcia Forrest and Evelyn 
Lusthaus as a planning tool for designing educational programs that focus on family and student 
preferences. The planning activity involves the student, family members, nondisabled peers, staff, and 
could involve others who are interested in the student such as clergy, neighbors, club leaders, and 
extended family members. 




The MAPs process requires a skilled facilitator to guide the 
group in answering the following questions: 

■ Who is the student? 

■ What is the dream for this student? 

■ What is the nightmare? 

■ What are the student's strengths and preferences? 

■ What are the student's needs? 

■ What educational plans should be made for the year to 
achieve the dream and avoid the nightmare? 



(Continued on back side) 
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Summary of Maps for 



Date created: 




tKJC 
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Who Am I? 




THIS IS WHAT I WOULD LIKE FOR YOU TO KNOW ABOUT ME: 

My favorite things to do at school are: 



My favorite things to do at home are: 



I am best at doing these things: 



I still need help with: 



The best way for me to talk with others is to: 



The best way for me to get around from place to place is: 



My favorite piece included in my portfolio is: 



best copy available 



Summary of Learning Experiences Form 






S' 


A 


NAME 





GRADE 





SCHOOL YEAR 



TEACHER 




SCHOOL 




CITY, STATE 







I 




Adapted from: Herbert, E. A. (1992). Portfolios invite reflection from students and staff. 
Educational Leadership , 49 (8), 57-61. 
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Student Preference/Choice Survey 



Student's name 


Grade 


Teacher's name 


Date 


Team members (if applicable) 



1. How does the student indicate likes and dislikes? 
(You may check more than one behavior if it applies.) 



Likes Dislikes 

a. Laughs 

b. Cries 

c. Facial expression 

d. Screams 

e. Tantrums 

f. Looks at people 

Other: 



Likes Dislikes 

g. Looks at objects 

h. Moves body 

i. Points /reaches 

j. Initiates action 

k. Vocalizes 

l. Gestures 

m. Signs 



2. How does the student generally indicate preference /choices when given the choice between two or 
more activities or foods? 



3. What types of choices is the student comfortable making? 



4. What types of choices is the student uncomfortable making? 



5. What are the activities the student best likes to participate in during school? 
(These can be either academic or recreational activities.) 



(Continued on the next page) 
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Student Preference/Choice Survey 

(PAGE 2 ) 



6. What are the least favorite activities the student does not like to participate in during school? (These 
can be either academic or recreational activities.) 



7. Does the student have preferences (regardless of need) for: 



speech therapy 
occupational therapy 
diet 

medical services 

audiology 

audiology 



orientation and mobility 
transportation 
positioning 
physical therapy 
counseling services 
other: 



(specify) 



8. What time of day does the student prefer to be active? 



9. What time of day does the student prefer to relax? 



10. Who does the student prefer to participate with in academic activities (staff, other students, friends)? 



11. General student preference(s) regarding TEMPERATURE: 

hot 

cold 

warm 



12. General student preference(s) regarding TASTE: 

sweet 

sour 

spicy 

bland 



13. General student preference(s) regarding LIGHTS (please specify): 

bright 

dark 

dull 

natural light 

artificial light 



(continued on the next page) 



Student Preference/Choice Survey 

(page 3) 



14. General student preference(s) regarding POSITIONING: 

sidelying prone 

supine standing 

sitting supported kneeling 

Favorite positions to participate in activities (please list): 



Favorite positions for sleeping (please list): 



Adaptive devices to obtain favorite position (please list): 



15. General student preference(s) regarding MOBILITY: 

crawling walking 

walker crutches 

wheelchair travel chair 

cane dog guide 

sighted guide 



16. General student preference(s) regarding SOUND: 

loud 

soft 

steady state noise (e.g., fans or vacuum cleaner) 



17. General student preference(s) regarding TEXTURES of MATERIALS: 

rough smooth 

hard soft 

squishy 



18. General student preference(s) regarding TEXTURES of FOOD: 

pureed semi-soft 

crunchy solid 

chewy smooth 



Please list favorite foods: 



19* General student preference(s) regarding DRINKS: 

thick in consistency thin in consistency 

carbonated noncarbonated 

Please list favorite drinks: 



(continued on the next page) 
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Student Preference/Choice Survey 

(page 4) 



20. General student preference(s) regarding the ENVIRONMENT: 

outdoors indoors 

wet dry 

airy sunny 



21. General student preference regarding MEDIA: 

colorful black 

white neutral 

raised and high contrast 

Favorite colors (please list): 



22. General student preference(s) regarding EXPRESSIVE COMMUNICATION: 

verbalizes vocalizes 

signs (specify type) gestures 

computer communication board 

anticipation calendar other (please specify) 



23. General student preference(s) regarding RECEPTIVE COMMUNICATION: 

verbalizes vocalizes 

gestures computer 

communication board signs (please specify type) 

anticipation calendar other (please specify) 



24. General student preference(s) regarding MUSIC: 



hard rock classical 

rhythm & blues rock & roll 

j azz folk rock 

P°P country 

rap (mostly vibrations) folk music 



Please list favorite songs: 
Please list favorite instruments: 



(continued on the next page) 



Student Preference/Choice Survey 

(PAGE 5) 



25. General student preference(s) regarding TV SHOWS: 

cartoons family 

police and detective medical 

news comedies 

talk game 

soap operas computer game 



Please list favorite TV shows: 

Please list favorite computer games: 



26. General student preference(s) regarding INVOLVEMENT (please specify): 

activities of fast pace 

activities of moderate pace 

activities of slow pace 



27. General student preference regarding ENGAGEMENT: 

highly repetitive activities 

moderately repetitive activities 

nonrepetitive activities 



28. General student preference(s) regarding ENVIRONMENTAL ACTIVITIES (please specify): 

lots of action 

moderate degree of action 

limited action 



29. General student preference(s) regarding COMPETITION: 

highly competitive situations 

moderately competitive situations 

noncompetitive situations 



30. General student preference(s) regarding STRUCTURE: 

highly structured situations 

moderately structured situations 

loosely structured situations 



31. General student preference(s) regarding FAMILIARITY: 

unfamiliar or new surroundings 

familiar surroundings 



32. General student preference(s) regarding VISUAL STIMULATION (please specify): 

highly visually stimulating environments 

moderately visually stimulating environments 

low visually stimulating environments 



ERIC 



(continued on the next page) 
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Student Preference/Choice Survey 

(page 6) 



33. General student preference(s) regarding AUDITORY STIMULATION (please specify): 

noisy environments 

moderately noisy environments 

quiet environments 



34. General student preference(s) regarding PARTICIPATION: 
alone 

with one other person 

with small group 

with large group 



35. General student preference(s) regarding ACTIVITY LEVEL (please specify): 

very active 

moderately active 

relaxed 



36. General student preference(s) regarding DEPENDENCY: 
independent 

supervised 

dependent 

37. General student preference(s) regarding PEERS/AGE GROUP: 
with age peers 

with persons older 

with persons younger 



38. General student preference(s) regarding PEERS/SEX: 

members of same sex 

members of both sexes 

members of the opposite sex 



39. General student preference(s) regarding ATTENTION: 

center of attention 

one of the crowd 

seen but not heard 

isolated 



Adapted from: Kansas State Board of Education. (1992). Teaching in natural environments. Topeka: 
Author. 6 F 
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My Child as a Learner 



Student's name 



Date 



Parent(s) 



Since you are your child's first and best teacher, 
we would like your perception of your child as a learner. 
Thank you for your help. 



How does your child seem to feel about going to school? 



What are your goals for your child this year? 



What are your child's interests (e.g., art, sports, lessons, and hobbies)? 



What type of activities do you do together as a family? 



Adapted from: Christopher-Gordon Publishers. (1994). My child as a learner. Practical aspects of 
authentic assessment, Norwood, MA: Author. 
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Background Map for 
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Communication Summary Form 



Directions: 

Complete this form by reviewing the student's records and interviewing the student's parents, peers, 
teachers, and speech-language pathologist. 

Name of student: 

Date last revised: 



Unaided 


Responds to 


Uses 




Systems 


receptively 


expressively 


Nonsymbolic behaviors* 


Vocalizations 


Y 


N 


Y 


N 


Affect 


Y 


N 


Y 


N 


Body movement 


Y 


N 


Y 


N 


Gestural 


Y 


N 


Y 


N 


Physiological 


Y 


N 


Y 


N 


Visual 


Y 


N 


Y 


N 


Symbolic behaviors* 


Gestures 


Y 


N 


Y 


N 


Sign language 


Y 


N 


Y 


N 


Speech 


Y 


N 


Y 


N 


Pictures 


Y 


N 


Y 


N 


Printed word 


Y 


N 


Y 


N 


Braille 


Y 


N 


Y 


N 



If yes, describe special 
instructions/procedures 



* Attach vocabulary lists or sample overlays from communication devices. 
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Communication Summary Form 



(page 2) 



Aided Responds to 

Systems receptively 

Nonelectronic devices* 



Single-sheet 


Y 


N 


Multiple-sheets 


Y 


N 


Electronic devices* 


Tape recorder 


Y 


N 


Personal computer 


Y 


N 


Dedicated aids 


Y 


N 


(e.g.. Touch Talker, Wolf, or SpeechPac) 




Y 


N 




Y 


N 


Vocabulary displays* 


Objects 


Y 


N 


Photographs 


Y 


N 


Line drawings 


Y 


N 


Symbols 


Y 


N 


Printed words 


Y 


N 


Brailled 


Y 


N 


Methods of using the devices 




Direct selection 


Y 


N 


Scanning 


Y 


N • 



Uses If yes, describe special 

expressively instructions/procedures 

Y N 

Y N 



Y N 

Y N 

Y N 

Y N 

Y N 



Y N 

Y N 

Y N 

Y N 

Y N 

Y N 



Y N 

Y N 



* Attach vocabulary lists or sample overlays from communication devices. 




Adapted from: Miller, J. (1993). Augmentative and alternative communication. In M. Snell (Ed.), 
Instruction of students with severe disabilities. New York: MacMillan Publishing Co. 
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Educational Summary 



Directions for completing the Educational Summary: 

On the back of this page is a form called the Educational Summary. To complete this 
summary, use data from parent interviews, parent and student inventories, ecological 
inventories, and other assessments. 



1. "Age-appropriate need" column 

Is this a skill that would be considered important for a nondisabled, same-age 
peer to perform? If yes, mark box. If no, leave blank. 

2. "Parent priority" column 

Is this skill, routine, or activity something considered important by parents? If 
yes, mark box. If no, leave blank. 

3. "Selected Year" columns 

Indicate which year this activity has been targeted for instruction. If it is a 
student or parent priority, the activity should be targeted for Year 1. Skills of 
lower priority may be targeted for Year 2 or 3. Be sure that all activities targeted 
are age-appropriate. 

4. "Year 1, 2, & 3 Summary" columns 

At the end of each year, summarize progress on each activity, outcome, or skill. 

■ If the priority has been accomplished, write "A" (for accomplished) in the 
appropriate column. 

■ If progress is being made toward achieving the priority, write "P" (for 
progress) in the appropriate column. 

■ If little progress has been made toward achieving the goal, but work will 
continue, write "C" (for continue) in the appropriate column. 

■ If the activity has been dropped as a goal, write "D" (for dropped) in the 
appropriate column. 

Use this data to plan future IEP goals. 



Adapted from: Williams, W., Fox, T„ Monley, M„ McDermott, A., & Fox, W. (1989). Student record: 
Manual 1 of the individual program design series. Burlington: University ofVermont. 
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Student name 




Date initiated 


Year 1 


Year 2 


Year 3 



Student Outcomes 


Age- Appropriate 
Need 


parent/student 

PRIORITY 


Selected Year 1 


Year 1 Summary 


Selected Year 2 


Year 2 Summary 


Selected Year 3 


Year 3 Summary 
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Reading Log 




Student's Name 



Semester 



Date 

Completed 


Book Title 


Read by 
Student 


Book on 
Tape 


Read by 
Peer 


Read by 
Adult 


Author of book 
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Anecdotal Records 



Directions: 

Sometimes, the best way to document how a student is participating in an activity is to 
simply observe and make notes of what you see. This process is called making 
anecdotal records. This method of making notes is simple. All it takes is time and good 
observation skills. 



To begin, select an activity that allows the student 
a great deal of participation in a cooperative 
group. Note the date and activity on your 
anecodtal record form (see back of this page). 
Observe the student and make succinct notes 
about the observation in the space provided. 



Anecdotal records are useful in documenting student 
behavior, participation, cooperation, and work quality. 
These records are useful when less descriptive 
methods of documentation are unable to capture what 
is needed to learn about a particular student. 
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Anecdotal Records 

for 
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Writing Checklist 



Student's name Grade Teacher 



Team members (if applicable) 



Dates 











Makes marks other than drawing on paper using a writing guide 










Primarily relies on pictures to convey meaning, such as with raised 
lines, magnification, or high contrast 










Sometimes labels or adds "words" to pictures 










Tells about own writing using expressive communication system 










Writes or brailles random recognizable letters 










Copies names and familiar words using braille or writing guide 










Uses pictures, print, or braille to convey meaning 










Prints with upper-case letters using writing guide, lined paper and 
black felt pen, and/or brailles alphabet 










Takes risks with writing or brailling 










Begins to read own writing or brailling 










Writes or brailles names and favorite words using brailler, writing 
guide, or lined paper with black felt pen 










Writing or brailling is from top-bottom, left-right, front-back 










May interchange upper- and lower-case letters with writing guide or 
lined paper with black felt pen 










Begins to use spacing between words with brailling, writing guide, or 
lined paper with black felt pen 










Begins to write noun-verb phrases using braille, writing guide, or 
lined paper with black felt pen 










Writes pieces that self and others can read using braille, writing 
guide, lined paper with black felt pen, or computer 



Writing Checklist 

(page 2) 



Dates 











Begins to write recognizable short sentences using braille, writing 
guide, lined paper with black felt pen, or computer 










Writes about experiences with some descriptive words using braille, 
writing guide, lined paper with black felt pen, or computer 










Experiments with capitals and punctuation using braille, writing 
guide, lined paper with black felt pen, or computer 










Forms may letters legibly using writing guide or lined paper with 
black felt pen 










Spells some words correctly using braille, writing guide, lined paper 
with black felt pen, or computer 










Begins to revise written work by adding on words and sentences 
using braille, writing guide, lined paper with black felt pen, or 
computer 










Writes paragraph with beginning, middle, and end using braille, 
writing guide, lined paper with black felt pen, or computer 










Reads peers' writing through braille or large print and offers feedback 
through appropriate expressive communication mode such as aug- 
mentative communication board with voice output or sign language 










Edits for punctuation and spelling 










Uses capital letters and periods 










Forms letters with ease using writing guide or lined paper with black 
felt pen 










Spells many common words correctly using braille, writing guide, 
lined paper with black felt pen, or computer without spell check 










Begins to write or braille for various purposes 










Begins to organize ideas in logical sequence 










Develops editing an proofreading skills 










Employs strategies to spell difficult words correctly 
Q-Q 



Writing Checklist 

(PAGE 3 ) 



Dates 











Uses complex sentence structure 










Connects paragraphs in logical sequence 










Edits with greater precision (spelling, grammar, punctuation, 
capitalization) 










Uses literary devices effectively (e.g., dictionary, thesaurus, etc.) 










Integrates information from a variety of sources to increase power of 
writing 










Uses sophisticated descriptive written language (including brailled) 










Analyzes and evaluates written material in-depth 










Perseveres through complex writing projects using braille, writing 
guide, lined paper with black felt pen, or computer 



Adapted from: Christopher-Gorden Publishers. (1994). Writing checklist. Practical aspects of 
authentic assessment. Norwood, MA: Author. 



Reading Checklist 



Student's name Grade Teacher 



Team members (if applicable) 



Dates 











Holds book, correctly turns pages 










Chooses books and has favorites 










Shows start/ end of book 










Listens and responds to literature as it is interpreted or though 
auditory trainer 










Knows some letter names whether brailled or written in large print 










Interested in print or braille 










Pretends to read 










Uses illustrations to tell story 










Participates in oral reading of familiar books through sign language or 
using alternative communication device 










Knows some letter sounds if using auditory trainer 










Recognizes names/words in context using braille, sign language, or 
alternative communication device 










Memorizes pattern books and familiar words 










Reads books with word patterns using braille, sign language, or 
augmentative communication device 










Knows most letter sound if using auditory trainer or assistive 
auditory system 










Retells main idea of text using expressive communication system 










Recognizes simple words that are brailled or printed 



O 
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Reading Checklist 

(page 2) 



Dates 











Reads early-reader books using braille or print with magnification 










Relies on print or braille more than illustrations 










Uses sentence structure clues 










Uses meaning clues 










Retells beginning, middle, and end using sign language or alternative 
augmentative communication mode 










Recognizes names or words by sight or braille 










Understands basic punctuation 










Reads beginning chapter books using braille or large print 










Reads and finishes a variety of materials with frequent guidance 










Retells plot, characters, and events using sign language or alternative 
augmentative communication mode 










Makes connections between reading, writing, and experiences 










Silent reads for short periods 










Reads medium level chapter books using braille or large print 










Reads and finishes a variety of materials with guidance using braille 
or large print 










Uses reading strategies appropriately 










Uses reference materials to locate information with guidance in braille 
or large print 










Reads most young adult literature using braille, large print, or 
audiotape 










Selects, reads, and finishes a wide variety of materials using braille, 
large print, or audiotape 
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Reading Checklist 

(page 3) 



Dates 











Uses reference materials independently 










Participates in guided literary discussions using sign language or 
augmentative communication modes 










Reads complex young adult literature using braille, large print, or 
auditory tape 










Integrates non-fiction information to develop a deeper understanding 










Interprets sophisticated meaning in young adult literature with 
guidance 










Participates in complex literary discussions using sign language or 
alternative augmentative communication system 










Voluntarily reads and understands a wide variety of complex and 
sophisticated materials using braille, large print, or audiotape 










Evaluates, interprets, and analyzes literary elements critically 



Adapted from: Christopher-Gorden Publishers. (1994). Reading checklist. Practical aspects of 
authentic assessment. Norwood, MA: Author. 



Vocational History 



NAME OF STUDENT: 

Complete this section be reviewing the student's records and interviewing the student's parents, co- 
workers, employers, or teachers. 

Date last revised: 

Summary of vocational experiences (e.g., in-school jobs or community job sites): 

Dates: to Place of employment: _ 

Job title: Supervisor's name: 

Hours worked: Job duties: 

Supports or adaptive equipment needed: 



Training time required per job duty: 



Work evaluation (e.g., preferences or assessment of performance): 



Dates: to Place of employment: 

Job title: 1 Supervisor's name: _ 

Hours worked: Job duties: 

Supports or adaptive equipment needed: 



Training time required per job duty: 



Work evaluation (e.g., preferences or assessment of performance): 




t 
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Vocational History 

(page 2) 

Summary of vocational experiences (continued): 



Dates: to 


Place of employment: 


Job title: 


Supervisor's name: 


Hours worked: 


Job duties: 



Supports or adaptive equipment needed: 



Training time required per job duty: 



Work evaluation (e.g., preferences or assessment of performance): 



Dates: to 


Place of employment: 


lob title: 


Supervisor's name: 


Hours worked: 


lob duties: 



Supports or adaptive equipment needed 



Training time required per job duty: 



Work evaluation (e.g., preferences or assessment of performance): 



Assistive Technology & Adaptive Equipment Summary 



Complete this section by reviewing the student's records and interviewing the student's parents, peers, 
teachers, physical therapists, occupational therapist, speech and language pathologist, orientation and 
mobility specialist, and assistive technology consultant. 

Student's Name: 

Date last revised: 



Functional use of: 



Independent? If not independent, explain type of assistance and adaptations 

currently used. 



Computer 



Switches 



Appliances 
stereo 
television 
washer/dryer 
lamps 
alarm clock 
microwave 
blender 



Y N 

Y N 

Y N 



Y N 

Y N 

Y N 



Y N 

Y N 

Y N 

Y N 

Y N 

Y N 

Y N 

Y N 

Y N 



Independent Living Accessories 

utensils Y N 

plates/bowls Y N 

glass/cup/mug Y N 

Y N 

Y N 

Y N 



Mobility 

cane Y 

maps Y 

dog guide Y 

electronic travel aid Y 



N 

N 

N 

N 



Other 



Y N 

Y N 

Y N 

Y N 

Y N 



O 



Ecological Inventory 



Environment: Student's Name: 

Activity: Date: 



Steps Inventory of 

non-disabled person 

1 . 


Inventory of person 
with disability 


Adaptations 








3. 






4. 






5. 






6. 






7. 






8 . 






9. 






10. 






11. 






12. 






13. 






14. 






15. 






16. 






17. 






18. 






19. 






20. 













KEY: 

+ Can perform step independently 

Requires a prompt to complete the step, or 
performs it incorrectly 



An Assessment Instrument for Evaluating 
Community-Based Residential Programs 



Student's Name and Grade: Date:. 

Activity: Date: 



O 



GENERAL APPEARANCE 



Things to consider: 


Comments: 


Rating of General Appearance : 


Maintenance of house 






Upkeep of grounds 




□ Excellent 


Condition of furniture 




□ Very Good 


Attractiveness of decor 




□ Good 


Residents' preferences reflected 




□ Fair 


in decor 




□ Poor 



ATMOSPHERE 



Things to consider : 


Comments: 


Rating of Atmosphere: 


Homelike atmosphere 






Morale of staff 




3 Excellent 


Sufficient space for residents 




□ Very Good 


and staff at peak times of day 




□ Good 


Residents' preferences 




□ Fair 


displayed in bedroom and 
living areas 




□ Poor 


Space for recreation both 






indoors and outdoors 







ENVIRONMENTAL ADAPTATIONS 



Things to consider : 


Comments: 


Rating of Environmental 


Safe environment; obstacle-free 
environment 




Adaptations: 


Wheelchair accessibility 




3 Excellent 


Physical layout of house 




□ Very Good 


Adequate lighting; use of colors 




□ Good 


Alarm system (e.g., vibrating 




□ Fair 


bed) 

TTY 

Use of adaptations 

Available funding for 
adaptations 




□ Poor 
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An Assessment Instrument for Evaluating 
Community-Based Residential Programs 

(page 2) 



LOCATION 


Things to consider: 

Atmosphere of neighborhood; 
traffic patterns 

Available nearby resources: 

■ stores ■ parks 

■ churches ■ temples 

■ restaurants ■ bus stops 

Community recreation 
programs 

Involvement of neighbors 

Transportation capacity of 
home 


Comments: 


Rating of home's location: 

D Excellent 

□ Very Good 

□ Good 

□ Fair 

□ Poor 


STAFF 




Things to consider: 

Number of staff working on 
weekdays /weekends 

Ratio of staff to residents 

Ratio needed by your son or 
daughter 

Turn-over rate of staff 

Average length of time current 
staff has been working in the 
program 

Type of certification (if any) 
needed by the staff 

Level of staff experience 
relative to your son/daughter's 
needs 

Frequency of training offered to 

Type of training offered to staff 
relative to your son /daughter's 
needs 

Training resources available to 
agency relative to your 
son /daughter's needs 


Comments: 


Rating of Staff: 

D Excellent 

□ Very Good 

□ Good 

□ Fair 

□ Poor 
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An Assessment Instrument for Evaluating 
Community-Based Residential Programs 

(page 3) 



PLANNING PROCESS 


Things to consider: 

Planning process is person- 
centered 

Level of client involvement 

Level of parent involvement 

Access to on-going decision- 
making process 


Comments: 


Rating of Planning Process: 

□ Excellent 

□ Very Good 

□ Good 

□ Fair 

□ Poor 


PROGRAM 


Things to consider: 

Evidence of flexibility and 
creativity in offering diverse 
activities 

Examples of recreation/leisure 
activities from the past several 
months 

Comparison of 
recreation /leisure activities 
offered with his/her 
preferences and abilities 

Access to orientation and 
mobility instruction 

Integration of orientation and 
mobility in most daily activities 

Residents' participation in the 
daily functions of the home 
(e.g., cooking, cleaning, 
gardening, shopping) 

Choice-making opportunities 
are integrated in routines and 
activities 

Strategies used in working with 
behavioral challenges 

Behavioral programs reflect a 
sensitivity and respect for 
residents* preferences and right 
to make choices 


Comments: 


Rating of Program: 

□ Excellent 

□ Very Good 

□ Good 

□ Fair 

□ Poor 



O 
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An Assessment Instrument for Evaluating 
Community-Based Residential Programs 

(page 4 ) 



COMMUNICATION STRATEGIES 


Things to consider : 

How "personal connections" 
are established 

Staff rapport with residents 

Examples of clients making 
choices and demonstrating 
preferences 

Evidence of staff awareness of 
the different communication 
styles of each resident 

Evidence of the staff using a 
variety of methods of 
communication (e.g., sign, 
pictures, objects, gestures) 

Evidence of clients using a 
variety of methods of 
communication (e.g., sign, 
picture books, objects, gestures, 
calendar box) 

Willingness of staff to wait for a 
resident to communicate, even 
if it takes a while 

Integration of communication 
in all activities 


Comments: 


Rating of Program: 

□ Excellent 

□ Very Good 

□ Good 

□ Fair 

□ Poor 


EVALUATION PROCEDURES 


Things to consider: 

How the program is evaluated 

Frequency of evaluations 

Who evaluates the program 

Existence of a quality assurance 
program 

Availability of evaluation 
results to parents 

Follow-through on 
recommendations 

Who funds the program 

How donations are made; how 
they are spent 

What, if any, were the 
conditions for this funding 

Written contract for the 
program 


Comments: 


Rating of Evaluation Procedures 

D Excellent 

□ Very Good 

□ Good 

□ Fair 

□ Poor 
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An Assessment Instrument for Evaluating 
Community-Based Residential Programs 

(page 5 ) 



MEDICAL/SUPPORT SERVICES 


Things to consider: 

Frequency and extent of 
medical services required by 
your son/daughter 

Availability and accessibility of: 
ffl medical services needed 
gfl adequate dental care 
E9 physical therapy 
IS psychological counseling 

Staff capability of providing 
followup (e.g., therapy, seizure 
monitoring, extensive 
medications) 

How medications are 
monitored 

Agency policy on infection 
control 

Transportation to medical 
appointments 


Comments: 


Rating of Medical/Support 
Services: 

□ Excellent 

□ Very Good 

□ Good 

□ Fair 

□ Poor 



POLICIES 


Things to consider: 

Agency's mission statement, if 
written 

House manuals, if available 

Agency's statement on human 
rights/client dignity 

Agency's written goals for 
integration and ongoing 
education 

Agency's adherence to 
licensing codes 

Agency's policy of selecting 
residents 

Agency's policy on termination 
of placements 


Comments: 


Rating of Policies: 

H Excellent 

□ Very Good 

□ Good 

□ Fair 

□ Poor 



O 
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An Assessment Instrument for Evaluating 
Community-Based Residential Programs 

(page 6) 



SUMMARY OF ASSESSMENT 




Excellent 


Very Good 


Good 


Fair 


Poor 


General Appearance of Home 












Atmosphere of Home 












Environmental Adaptations of Home 












Location of Home 












Staff 












Planning Process 












Program 












Communication Strategies 












Evaluation Procedures 












Medical/Support Services 












Policies 













Adapted with permission from: Helen Keller National Center-Technical Assistance Center, et al. 
(1991). An instrument for families: Evaluating community-based residential program for individuals with deaf- 
blindness. Sands Point, NY: Authors. 
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An Assessment Instrument for Evaluating 
Employment Programs 



Student's Name and Grade: 



Date:. 



JOB SITE CHARACTERISTICS 


Things to consider : 

General location and 
appearance of job site 

Size of company 

Atmosphere 

(e.g., volume/pace of work, 
friendliness of employees) 

Dress and grooming 
requirements 

Rate of employee turnover 

Look at physical environment 
from your child's perspective, 
inducting: 

■ orientation & mobility 
requirements 

■ number of people 

■ lighting and or noise level 

■ orderliness/cleanliness 

■ communication/socialization 
opportunities 

Management & values of the 
organization 

Is transportation needed? 
Available? 

Do employee benefits exist? 
(e.g., health insurance, worker's 
compensation, vacation, sick 
leave) 


Comments : 


Rating of Job Site Characteristics: 

□ Excellent 

□ Very Good 

□ Good 

□ Fair 

□ Poor 


JOB DESCRIPTION 


Things to consider : 

Is the job located in the 
community? 

Is the job integrated within the 
organization? 

What is the work schedule? 

Are the work expectations 
defined? Is there a written job 
description? 

What are the physical 
requirements of the job? 

What job skills are needed? 

What will he or she earn? 


Comments : 


Rating of Job Description: 

□ Excellent 

□ Very Good 

□ Good 

□ Fair 

□ Poor 
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An Assessment Instrument for Evaluating 
Employment Programs 

(PAGE 2 ) 



HEALTH AND SAFETY ISSUES 


Things to consider: 

Is orientation and mobility 
assistance needed? 

Are medication needs required 
during the work day? 

Are emergency plans such as 
fire and evacuation in place? 

Does the site have machinery 
that could be dangerous? 


Comments: 


Rating of Health and Safety 
Issues 

□ Excellent 

□ Very Good 

□ Good 

□ Fair 

□ Poor 


SOCIALIZATION ON THE JOB 


Things to consider: 

What does this job offer beyond 
a paycheck? 

What are the communication 
requirements of the job? 

Does anyone know ASL (if 
appropriate)? 

Do co-workers seem to have 
potential for becoming friends? 
Are employees friendly? 


Comments: 


Rating of Socialization on the Job: 

□ Excellent 

□ Very Good 

□ Good 

□ Fair 

□ Poor 


AVAILABLE SUPPORTS 


Things to consider: 

Will training be available? 

Will assistive technology be 
available? 

Are support staff such as job 
coaches, orientation and 
mobility specialists, and/or 
communication specialists 
available? 

Who will monitor job 
performance? How frequently? 

Do co-workers seem to have 
potential for being natural 
supports (doing some of the 
things a job coach might do)? 


Comments: 


Rating of Available Supports: 

□ Excellent 

□ Very Good 

□ Good 

□ Fair 

□ Poor 
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An Assessment Instrument for Evaluating 
Employment Programs 

(page 3 ) 



SUMMARY OF ASSESSMENT 




Excellent 


Very Good 


Good 


Fair 


Poor 


Job Site Characteristics 












Job Description 












Health and Safety Issues 












Socialization on the Job 












Available Supports 













BEST COPY AVAILABLE 



Adapted with permission from: Helen Keller National Center, Technical Assistance Center (1995). 
An assessment instrument for families: Evaluating employment programs for individuals with deaf blindness. 
Sands Point, NY : Authors. 
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An Equal Employment/Educational Opportunity Agency 



The Kansas State Board of 
Education does not discriminate 
on the basis of sex, race, color, 
national origin, disability, or age 
in admission or access to, or 
treatment or employment in, its 



programs or activities. Any 
questions regarding the Board's 
compliance with Title VI, Title DC, 
or Section 504 may be directed to 
the Title IX Coordinator, who can 
be reached at (785) 296-2424, 120 



S.E. Tenth Avenue, Topeka, 
Kansas 66612-1182, or to the 
Assistance Secretary for Civil 
Rights, U.S. Department of 
Education. 
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